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LETTER FROM THE 
DIRECTOR OF 
STUDIES
2020 has been trying for us and you alike. When it kicked off back in innocent January, we 
at Graduate School were already looking at a project-laden year. We were moving to Canvas; 
were updating our web foundation to the University’s new look and feel (all units will make 
the transition soon); shifted our publishing back end to a new system; updated our thesis 
and internship management routines; developed new courses associated with both the 
Middle Eastern Studies programme, and the new programme (see below); set up a brand 
new technical newsletter system, and a new student blog. And more. In short, we had never 
planned on twiddling our thumbs this year. And then boom: Corona. En epic spanner in the 
works. 

Indeed, 2020 has decided to be a challenging year right to the finishing line, apparently, with 
Covid finding a most unwelcome second wind as this is written.We are still coping, however, 
and one thing is clear: we are all crash-learning skills that will be handy even in a post-
Corona world (I was salivating like a Pavlovian dog when news came in about two very 
promising vaccine candidates).  

Some distance learning elements will surely be retained in that much longed-for future, and 
at Graduate School, we are actively asking course coordinators to log what works well, and 
less well, when shunting teaching to “e-mode”. If you have anything to add, dear reader, we 
are all ears – it would be wasteful not to integrate your insights in future pedagogical pushes. 

2021 will hopefully bring back a level of normality to what we 
are up to, but even in a regular, non-Covid-afflicted, year, it 
would have been an interesting year for us. This is when we 
finally get to launch our fifth programme, the Master of Science 
in Social Scientific Data Analysis! 

Yes, we are still coping, still standing and I salute the reasons:  

The nature of you, our teachers, coordinators and directors – 
your continuing alacrity, resourcefulness, creativity and resilience. 

The nature of the Graduate School “mission control crew” – their 
tenacity, motivation, loyalty, and desire to always, always move 
forward. 

And that, my friends, is one helluva backbone for any 
organisation!

Mikael Sundström
Director of Studies



2

2. WHAT’S BREWING

At this point, we are preparing for 2021 as well as starting the long and winding work 
wrapping up this calendar year. Here you can read about staff changes, and some of the 
things we are currently working on. We also add information about events that may be of 
more general interest to teachers.

Graduate School – 
News and 
Information

Annika Hughes
Information Coordinator
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Staff News 
We are seeing some staff changes in the coming year. Johanna Hansen has left Lund for a 
position in her home city of Malmö, Helena Falk is back, but at a mere sliver of a position to 
complement her union and political work, and Milan Burke is easing back in position but 
remains on partial leave. On the other hand Bulëza Emerllahu, and Frankie Schreier are 
taking up permanent positions at Graduate School, and as Bulëza is soon off for the best of 
reasons – maternal leave – we expect to be able to retain the talented Yagmur Yilmaz for 
another year. The finalisation of the 2021 “Mission Control” team will happen late in 
December / early January. 

The Directors’ team remains unchanged. The latest magnificent addition to that team – 
Anne Jerneck helming Development Studies – will present herself later in this issue.  

Our student receptionists this year are Roja Moser and Gong Zhang – welcome aboard! 

Social Scientific Data Analysis  
Graduate School has officially started developing courses for its brand new Master’s 
programme, the Master of Science in Social Scientific Data Analysis. The focus of this 
programme is on the process of conducting social research, research methodology, and 
applied theory. As a graduate, students will be well suited for two complementary job 
markets: as data analysts, researchers, and research project managers within the private and 
public spheres, and civil society, as well as PhD candidateships within academia. 

The first term begins with a profile course, SIMP55 The Process of Social Research, 15 
credits. This course will be coordinated by Programme Director Christopher Swader, and will 
delve into the overall research process and social scientific research design. It begins by 
grounding the student with a common language and key concepts that are used in social 
scientific research. The student will learn about the logic of research itself, including 
applied theory of science, research designs (including mixed-methods designs), and they will 
also gain practice in designing contrasting research proposals. The course will also 
introduce discipline-specific theory of science, paradigms, research design, and data, and 
cover research management, publication and communication, peer review, and ethics. 

In the second course of the programme, SIMM61 Introduction to Quantitative Methods in 
R Software, a 15 credit quantitative methods course coordinated by Graduate School’s 
Methods Director, Shai Mulinari, students will be introduced to advanced quantitative 
methods software and will use it while learning a range of introductory and intermediate 
statistics and quantitative analysis, including regression analysis. The aim of this course is for 
students to develop an understanding of key concepts and principles guiding the use of 

quantitative methods, relate the use of quantitative methods to social science theory building 
and assessment, acquire practical skills with regard to the performance of statistical analysis 
and visualisation in R, and develop the ability to independently and critically assess 
quantitative research. 

We look forward to welcoming our first SSDA cohort next autumn! 

Spring Methods Courses 
The spring methods course cluster has been finalised and we are offering the following 
methods courses this coming spring: 

Period 3, March 24 to April 30 

SIMM16 – Introduction to Quantitative Methods, 7,5 credits 

SIMM23 – Theory of Science for the Social Sciences, 7,5 credits  

SIMM25 – Fieldwork, 7,5 credits 

SIMM30 – Participatory Methods of Change and Development, 7,5 credits 

SIMM34 – Digital Media Research, 7,5 credits 

SIMM49 – Experimental Design for Social Scientists, 7,5 credits 

Period 4, May 3 to June 6 

SIMM27 – Methods of Text and Discourse Analysis, 7,5 credits 

SIMM29 – Evaluation Research, Theories and Methods, 7,5 credits 

SIMM32 – Quantitative Methods: Multivariate Analysis, 7,5 credits 

SIMM35 – Digital Ethnography, 7,5 credits 

SIMM48 – Qualitative Analysis and Coding (using software), 7,5 credits 

Methods Course Ideas? 

Just now we have a window open for suggestions and ideas about complementing methods 
courses: the introduction of the master programme in Social Scientific Data Analysis boosts 
our opportunities to offer yet more compelling courses that can benefit the entire faculty. If 
you have ideas, please contact our methods director Shai Mulinari shai.mulinari@soc.lu.se. 

mailto:shai.mulinari@soc.lu.se


4

New Fieldwork Course 
Helmed by coordinator Katja Zhukova and our own Lucie Larssonova – and aided by 
internship chief Catia Gregoratti, we have set up a fieldwork course for the first time. Corona 
was a mighty obstacle, but we have now trialled it with a handful of students, and expect a 
sizeable number of punters, not least from the Middle Eastern Studies programme to opt for 
this course next autumn. 

Quality Assessment Process in 2021 
All Faculty units are expected to go through a quality assurance process at least every six 
years, and in 2021 it is time for us to put the three “traditional” programmes, Development 
Studies, Global Studies and Social Studies of Gender through their paces. Real work to 
gather and organise the needed information will commence in December, and the whole 
process will wrap up in late spring. 

Methods Workshops  
As in previous years, Graduate School helped Chris Swader, the Methods Coordinator at the 
Faculty of Social Sciences, organise the Autumn Methods Workshops of 2020. The main 
objective of the annual workshop series is to provide teachers, researchers, and PhD 
candidates with the opportunity to broaden and deepen their knowledge of research 
methods. This year, we coordinated a total of eleven workshops (five qualitative methods, 
one multi-method, and five quantitative methods workshops) stretched over six weeks, from 
late September through late October. Three of the quantitative methods workshop 
workshops were co-sponsored by COMPUTE, a research school at Lund University that 
seeks to promote computational research methods. We had over 160 applicants, most of 
whom were teaching or research staff members at the Faculty of Social Sciences, followed by 
doctoral students from across the university. 

More information about this year’s workshops: tinyurl.com/GSMethodsWS2020 

More information about COMPUTE: tinyurl.com/LUCompute 

Corona Report 
Graduate School is working on a detailed report on the Corona crisis for faculty 
management. Already in April 2020, Mikael Sundström assigned a “Corona columnist” 
(Annika Hughes) to his team who had the specific task of continuously collecting and 
sorting raw data about the information flows, in order to better evaluate what we did when 

and how – and thus improve the possibility of us learning something about the crisis and 
what worked well and less well. It felt essential to do so already while the events were 
unfolding because it is more difficult to dig up afterwards. 

The timeline will appear in the final report when it is published in spring 2021. 

Pedagogical Development: Notes & Dates 
Pedagogical Projects 

Permanently employed teaching staff at the Faculty of Social Sciences are eligible to apply for 
support in the form of time set aside for development. 

Successful applicants will receive financial compensation for a maximum of one month full 
time, which is to be used to develop teaching methods, educational leadership, collaboration 
in teaching teams and teaching materials or the equivalent. 

In 2020, some of the funds were also targeted at projects that promote e-pedagogy, 
digitalisation of education and the digital work environment.  

A call for applications is made annually. Next application deadline is 17 May, 2021.  

tinyurl.com/GSeddevlink  

Teaching Portfolio Course 

Teaching portfolio is an elective course open to teachers and staff with teaching assignments 
at Lund University. It is offered as a support for those who want to develop an account of 
their pedagogical competence and merits. 

The following days are scheduled: 

Meetings: 

The meeting takes either place at AHU, MNO-huset, Sölvegatan 16, Lund or in zoom 
(depending on the Covid-19 pandemic).  

3/5, kl 13:15-16 

10/5, kl 13:15-16 

25/8, kl 13:15-16 

You apply no later than 27 January 2021 

The number of participants is limited to 24.  

Please see tinyurl.com/SamFakKurser for application details and tinyurl.com/TeachPortfol 
for more information. 

https://tinyurl.com/GSMethodsWS2020
https://tinyurl.com/LUCompute
http://tinyurl.com/GSeddevlink
https://tinyurl.com/SamFakKurser
https://tinyurl.com/TeachPortfol
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Pedagogical and Methods Training Rolled into One 

After a successful pilot initiated by Mimmi Barmark in 2019, we are happy to be able to 
open a version of our course Introduction to Quantitative Methods to teachers in 2021. It 
will be called Teaching Quantitative Methods (SIMM16). Participants follow the first part of 
this course but study texts on subject-didactic aspects of teaching quantitative methods and 
statistics in addition to the regular required reading, and reflect on them in relation to 
experiences from the course. We are also expanding the trial to include a second option: 
Teaching Qualitative Methods with Computer-assisted Qualitative Data Analysis software 
(SIMM48). The Faculty’s staff pages will shortly list both options, and the application 
deadlines are 1st February for SIMM16 and 1st April for SIMM48. 

Language Courses Spring 2021 

We are happy to be able to announce that we will continue with our language courses in 
Arabic and Persian this spring! And remember: we welcome you too to these courses if we have 
available spots! Both courses accept beginners, intermediary and advanced punters. Let us 
know if you want to sign up! 

 

Safety Note 

Many of you visit Graduate School or teach in one of our two lecture theatres. We think it is 
important that you know something about what to do in case the building needs to be 
evacuated (e.g., if there is a fire). A common mistake noted in our fire drills is that students 
(and maybe staff too on occasion) tend automatically to head for the main stairwell – even 
when smoke is in evidence. In a live situation that could turn out to be a lethal mistake. 
Once in the Graduate School / International Office corridor, there are two additional ways 
out: you can use the corridor leading over to the Dept. of Gender Studies (unless, of course, 
that should be barred or smoke-filled), and an emergency exit. We ask you to note the 
location of this exit, which seems to be easy to overlook. 

Once evacuated, staff and students in the building should congregate at the front of the 
building by the sign shown to the right. The lawn at the back of the building sport similar 
signs, but they pertain to neighbouring buildings 

In case of smoke:

“Welcome”

https://www.sam.lu.se/internt/forska-och-utbilda/hogskolepedagogisk-utbildning/kursutbud-vt-2021
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Did You Miss It? Previous Teacher Times 
Articles 
This is the ninth issue of the Teacher News. In each issue we provide updates about currently 
important events, dates etc., but also longer articles about aspects we think it might be 
interesting to learn more about – and where rich information in English is often unavailable. 
Did you miss anything? All issues are available here: www.graduateschool.sam.lu.se/staff-
resources  

Information about the Faculty, LU and LU Units 

Pufendorf IAS – what is that? (issue 5) 

LU international collaboration: LERU & U21 explained (issue 5) 

The Academic Support Centre – what is that? (issue 5) 

The Paradise Quarter renovation project explained (issue 5) 

The Faculty International Office – what can they do for you? (issue 6) 

The Rector’s [vice-chancellor’s] Office (issue 7) 

The Legal Division (issue 7) 

Faculty of Social Sciences – a History (issue 8) 

Introducing Systems and Administrative Processes and Units 

Heads-up: Kaltura – a system to record videos (issue 2) 

Heads-up: TorTalk – a text-to-speech system (issue 3) 

Behind the scenes – a look at formal administrative units around the faculty (issue 3) 

The admissions process – how does it work? (issue 4) 

Heads-up: LexisNexis: a database with 3,000 international newspapers (issue 4) 

The Canvas system explained (issues 6 & 8) 

LU employee benefits that you may not be aware of (issue 6) 

Graduate School Development 

Methods: a development roadmap (issue 1, follow-up issue 4) 

Thesis Introduction Day: a Graduate School Project (issue 2) 

Rolling out the Thesis Preparation Track (issue 3, 4, 5, 6) 

A look at the history of “our” building that turns 150 this year (issue 4) 

Sexual Harassment – what we can do to address the problem (issue 4) 

Middle Eastern Studies @ Graduate School (issue 6) 

SI mentoring (issue 6) 

A new course: Experiments in the social sciences (issue 6) 

Making better use of our rooms: a corridor project (issue 7) 

Social Scientific Data Analysis: a new Graduate School programme (issues 7 & 8) 

Pedagogical Challenges, Opportunities, and Development 

The Teaching Academy – an Introduction by the Vice Dean (issue 2) 

Funding and Other Resources for Development Projects (issue 2) 

Understanding Internship Courses: a Development Project (issue 2) 

Internationalisation of the Curriculum (issue 2) 

Heads-up: The STINT teaching sabbatical (issue 3) 

Teacher opportunity: Erasmus+ (issue 5) 

Classroom as a contested space: a workshop (issue 6) 

Graduate School and Corona (issue 8) 

Formative Evaluation (issue 8) 

Major Reports & Special Issues 

10 years of Graduate School and a look to the future (issue 3) 

Faculty methods courses: an international comparison (issue 3) 

What to think about AI? (issue 4) 

Programme Conclave 2018 report (issue 5) 

Mentorship report (issue 7)

http://www.graduateschool.sam.lu.se/staff-resources
http://www.graduateschool.sam.lu.se/staff-resources
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CORONA AND 
ONLINE TEACHING 
RESOURCES

Corona & Online 
Teaching Resources

Annika Hughes
Information Coordinator

The sudden Corona crisis in March 2020 put a huge global strain on IT resources, making 
the management of any university difficult. As teachers we do not always see what’s going on 
under the hood, so we thought it worthwhile to ask four colleagues within Lund University 
who work with IT or in the very nexus between IT and pedagogy, to give us their views on 
the Corona crisis and how it played out at the university. What worked and what did not 
from their point of view? And, crucially, where we might be heading in the future? 

We also add a piece by Frankie Schreier in our “mission control” team, where he sheds some 
light on a crucial piece of the technological puzzle where some of our friends on the faculty 
level really shone: scheduling. 

We plan to add a slightly revised version of this article to the eventual Corona report that 
Graduate School is compiling.
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Corona & Online Teaching Resources 

Interview with Nicolette Karst, System Manager at the 
Division for Higher Education Development  

* How did you experience the covid crisis professionally, what 
technological issues did you face? 

Good question. In the beginning of the covid pandemic we 
mostly used Zoom, so we had to get into it and really get to 
know the tool, for conferencing and teaching. The video tools 
became suddenly important for more teachers, who had to take 
take their teaching online, so they had to learn to use Studio, the 
integrated video platform in Canvas, and to a lesser extent even 
LU Play. And then there were a lot of other tools that came in handy, just to get 
collaboration going in the classroom, for example Padlet, Kahoot, and Mentimeter.  

With the pandemic, the demand on Zoom escalated hugely, and the nice thing about that 
was that Zoom actually stepped up and put other servers in place within the EU so it 
corresponds to GDPR. 

* So it was basically getting to know the technology that was already there and putting it 
into place? 

Yes, helping the teachers use it. 

* What were the immediate responses, how did you aid the teachers? 

We set up, together with the Canvas project, a Zoom support room, with a drop-in between 
8 am and 5 pm, every day in the beginning of the pandemic. So teachers could just go there 
and ask questions. We were a whole team of people to answer those questions. There were 
people from Zoom, people like me from the video side of things, some educational 
developers, and we also had students to get the student perspective in there, and people from 
Canvas, teaching them how to set up courses, because not everyone had Canvas. 

Maybe I could tell you a bit about the scope of the problems that teachers faced. Obviously 
teachers came to me when they faced problems with video. For some teachers it was like ‘Oh, 
I’m all new to this, which button should I push?’ And then there were people who had very 
specific questions like ‘Okay, I have this course, I’m using a flipped classroom pedagogy so I 

have some videos that I want to add, can I add them as a playlist?’ and even more specific 
than that, like ‘How can I add text to an LUplay video?’ 

* What lessons have we learned, what technology will we need in the next 10-15 years? 

I don’t think it’s so much a question about technology, rather than collaboration between all 
the different institutions and faculties within Lund University. I think that is the most 
important thing we learned from the covid pandemic. Because the technology is there, we 
have access to it. It’s hard to predict what it will look like in 10 years, digital tools come and 
go and the digital landscape changes fast. 

The Canvas project developed a whole web for digital education, teaching and learning 
online – www.education.lu.se – for the whole university. I think that was one of the best 
things that happened because there we announce workshops that we offer, like now I have 
one workshop a week, just drop-in, for introductory video use and one advanced video 
course. There are drop-in workshops on Zoom, there are workshops in how to activate your 
students in Zoom, and that’s the kind of thing that we should work for. 

Nicolette Karst 
System Manager
Lund University

Kahoot!: did you know? 

Kahoot! is a Norwegian game-based learning 
platform with some 50 million active monthly users. 
Its positive pedagogical effects have been verified in 
scientific studies, see  
tinyurl.com/LUGSkahoot

Padlet: did you know? 

Padlet is a free online tool that is best 
described as an online notice board. Padlet can 
be used by students and teachers to post notes 
on a common page. The notes posted by 
teachers and students can contain links, videos, 
images and document files.

https://tinyurl.com/LUGSkahoot
http://www.education.lu.se
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Interview with Patrik Sonestad, System Administrator at 
IT unit, the Joint Faculties of Humanities and Theology 

Patrik helped Graduate School set up “emergency tech” when the 
pandemic started, and has continued to assist the faculty in its efforts to 
establish recording/streaming-enabled lecture theatres. 

* How did you experience the covid crisis professionally? Which 
technological issues did you face? 

…as you know I actually work mostly with the central Mac system – 
LUMAC as some call it or MACLUSE as it is sometimes called – 
and from that point of view we were pretty much sure that people can work at home, there 
are no difficulties and teachers often do that, they often sit at home and work and it has not 
been a problem in that way. On the other hand, it turned out that people may use VPN to a 
lesser extent than we had expected. This meant that we had to make some changes to make 
things work a little smoother without VPN. So that was it. … Micke [Sundström at 
Graduate School] made the right analysis quickly and I then used it at HT (the Joint 
Faculties of Humanities and Theology) where I also sit. So I said ‘yes…I think we should do 
this also at HT’, this method that we had developed for Graduate School. And so we made a 
slightly cheaper and easier variant at HT but in several editions with removable equipment 
for teachers who could record their lectures. 

* You say that HT developed the same variant as Graduate School. Now, our readers may 
not know directly which variant Graduate School used, so do you want to go into that a 
bit, technically?  

The initial idea with the technical solution was that a teacher should not have to learn 
anything new. That was the main idea. And that you as a teacher would then come to an 
empty classroom but carry out your teaching exactly as if there had been students in the 
classroom but you looked into a camera instead. The whole plan was that it should not be 
necessary to start this thing on your computer and then you should do this and then you 
should record, as everyone does now. Everyone sits with their Zoom meetings and records 
their Zoom meetings or produces their own lectures from home and makes with Zoom 
perhaps a pre-recorded lecture. But here we, Micke [Sundström] and I, had discussed that 
there might not be the technical competence or the habit of doing this, just when it started. 
So then the plan was that nothing would be needed from the teacher more than to come to 
an empty classroom […where the technician] started the recording and then the teacher can 
stand and do their lecture and then when the lecture is finished you press to stop recording, 
then the teacher gets a link to their finished lecture. That was the plan from the beginning. 

And that was it. It was used more at Graduate School than at HT. The HT teachers did not 
feel quite as comfortable with this, but they were more interested in holding a Zoom 
meeting and sitting and lecturing digitally in that way instead of having a pre-recorded 
lecture. And I think I also understood from Micke that it actually changed at Graduate 
School also. That you pretty quickly realized that you can probably take care of this yourself, 
‘I do not have to stand in the classroom and do the lecture when I can sit at home and do it 
myself ’ instead. So it was probably not used to the full extent that we suspected it would 
need to be done but … you could say that those who managed to do it technically 
themselves did it, but that this was a back-up for those who did not feel comfortable solving 
the whole technical thing themselves. Here it was a case of ‘come to the classroom, do as you 
usually do, you get a pre-recorded file that you can share with the students’. 

* What were the immediate responses, how did you aid the teachers? 

Not so much me, but what I did was that I, together with Micke [Sundström] and the 
technician, we sort of worked out a plan for how to do these lectures. And to minimize the 
stress or pressure on the teachers, the idea was that they should not need any technical help 
at all, but what you can do and what you are comfortable with come to the classroom and do 
it and we will take care of all the technical (issues) for you. And instead they get, it is called 
LUPlay, where we put these movies in and it works so that the teachers get a link to the 
video when it is finished. That way, they did not have to do anything, they did not have to 
change anything in their plans for their lectures or so, it was just to get in place and do their 
thing. Then the focus changed after the summer break because then it had opened up so you 
could be on campus again. And then it changed that they wanted to quickly get the 
opportunity to have hybrid teaching instead. And with the equipment that we bought then 
to begin with, it was possible to solve as well … we had to make some switches in the 
classrooms, where the computer stood that handled it and so on. But as the classrooms are 
set up now, they are meant for hybrid teaching instead. 

* What does hybrid teaching mean?  

That is a very good question. Now I do not have the pedagogical insight fully into this but, 
the idea is to have a certain number of students in place and some students participate 
digitally. The experiences I have of this comes from HT where we have had, it was CTR 
(Centre for Theology and Religious Studies) that had courses that were in a hybrid form 
where you had campus students and then it was possible to read the course at a distance. 
And the students then who participated at a distance, they connected to the lectures digitally 
in the same way as is now intended in these hybrid lecture halls. What experience told us was 
that the students who participated at a distance were very dissatisfied. They felt left out. Now 
let’s say that this was 3, 4, maybe 5 years ago. The technology was not worse than it is now, 

Patrik Sonestad 
System Administrator
Lund University
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HT had incredibly lavish classrooms for this teaching precisely because they were afraid that 
the students would feel left out. And they did anyway because it was difficult to hear what 
the other students were saying, ask questions in discussions, all that felt difficult and they did 
not feel that they were participating quite simply. Now I think that as they have planned it at 
S-Fak (Faculty of Social Sciences) during this autumn term, I think that you may minimize 

that problem a bit because you rotate the students. It has been decided that if you have a 30-
class, for example, then you bring a maximum of 15 people to the classroom and the other 
15 may participate at a distance and next time it is the 15 who were at a distance who may 
come and vice versa. And you have divided it into groups and made it so that some groups 
are online and other groups are on campus and then you change so that the students can 
actually meet the teachers… The first who have had this hybrid teaching at S-Fak should be 
finished right now … and it will be quite interesting to follow up those course evaluations 
and see what problems the students have seen with this type of hybrid teaching. Hybrid 
sounds a little strange, it’s online and it’s physical, that’s probably how I think you should 
explain it. 

* So you were involved in planning what it would look like?  

Yes, all of this that we have done can be done locally on a computer. Many teachers do that 
today, sit in front of a computer, and if you have a webcam as you and I have and then we 
are in front of the computer then it is the same thing you do. But as we looked at it was, it 
gets easily … uninteresting, sterile or so when you sit like you and I do maybe with just a 
pair of headphones on, you look straight down in your papers like this and you run a 
Powerpoint presentation here and it’s not very interesting what’s really happening. And you 
are also more limited as a teacher, that you must have a Powerpoint presentation or you must 
be good at talking for any length of time and still try to maintain the interest of the students. 
It is much more difficult when you sit still like this. So one of the things we wanted to access 
was that you as a teacher should be a little more free in how you conduct your teaching. For 

example, it is set up so that the high-quality camera fits in just so that you see the podium, 
the teacher and the whiteboard behind. So that you as a teacher can write on the whiteboard 
and it is actually visible to the students what you write in a good enough quality. So you are 
not limited to just showing a Powerpoint presentation, you can write on the board and show 
and tell if you want to and it will be a little more dynamic. And I also think the teachers 
might feel more comfortable being in a situation that they are used to, standing at the 
podium and doing their thing. And maybe even more so when you have hybrid teaching 
because then you have (students). I myself would find it terribly difficult to teach in an 
empty classroom. We actually had a meeting at HT just last week about HT now equipping 
a bunch of hybrid classrooms like this, and what came out there was that the teachers are 
longing to come back to the podium with students in front of them. And that you are not so 
keen that this would be something that you continue with after the corona crisis and that 
you would switch to teaching digitally or in hybrid form. But you see this as ‘wow this has to 
end soon so we get back to how it was before’. It has been a fairly clear signal from most 
teachers. Then there are some teachers who absolutely think that this is good and think this 
is exactly what hybrid teaching is, the possibility of it makes students who may not feel so 
well at some point, or someone raised social phobias … that you could participate in the 
teaching without having to be in place, without exposing yourself then to meeting other 
people or risk infecting someone because you do not feel completely okay. Or miss teaching 
because you are sick. Of course there are smart parts to it, but most teachers I perceive are 
very eager to get back to regular teaching again. 

* So do you think that hybrid is preferable to the two ways you tried, ie the first way (with 
no students in the classroom) and then hybrid?  

It probably depends very much on the teacher and on the equipment. As it works now, I 
think that hybrid teaching is a bit more popular than this ‘record your lecture’ variant is 
precisely because you still have some students in place that you can interact with. If you do 
not receive follow-up questions, if you do not receive any reactions, then it is really 
important that you follow a script almost so that you can give your lecture. I understand if 
that feels difficult, not all teachers are really that comfortable with it. We had, at HT, we 
have Dick Harrison as you know, the history professor, and he recorded all his lectures. He 
recorded for a week, recording all his lectures then he was done. But of course he has a 
different habit of speaking to a perhaps non-present audience through TV and so on, so I 
certainly think he felt it was pretty okay to do it that way anyway. While other teachers, 
myself for example, who has not taught in a few years, I would probably have had a very 
hard time doing it. Not technically, but pedagogically and also for my own sake to succeed 
when it is so sterile, when you just have to read… I have always been of the opinion that if 
you are just going to stand there and repeat something you have written down, then send it 
to me instead! 

ZOOM: did you know? 

The first version of Zoom was launched in 2012 as a competitor in the 
commercial video meeting space. The main touted benefit was ease-of-use, 
low latency and more participants per meeting. In December 2019 it had 
10 million daily meeting participants. In April 2020, that number had 
risen thirtyfold to 300,000, and the parent company’s revenue had more 
than doubled – as had profits despite heavy investments to manage the 
extreme expansion.
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* The third and final question – and there is a technical focus on this really – and that is 
where do you think we are in the future? What do you think it will look like in 10-15 
years, what kind of technology will we need?  

I think one of the big things that is a little too expensive right now, I think you will want, 
not this type of hybrid teaching maybe as you have today but you want the opportunity. 
That is, as a teacher, you can offer students to follow distance learning if you are sick or so. 
But teachers do not want a very technical, advanced solution that requires their efforts. … 
The classrooms we had at HT, which are now unfortunately disused because they were not 
being used, they were advanced in such a way that the camera that was in the classroom 
could follow the teacher … very quickly, you say ‘I want to see the board’ , ‘I just want to see 
myself up close ‘, whatever you want to do and how you want the presentation to look like. 
And this was expensive and it worked okay, it would follow you as a teacher but the risk was 
that suddenly it saw a flower or something which it thought was the teacher instead and 
focused on it and followed something completely different. And I think that there are 
probably the possibilities for future development, that this will be something you can mount 
in the classrooms, you can more or less just press a button and now my lecture is live, follow 
it if you want and I will not have to think so much about inputs and outputs and camera 
angles and aperture sizes and zoom levels and so on but this should take care of itself. And 
with AI, you see it in Apple’s phones, that they can analyse what it looks like when you take 
photos, well it looks like you are taking a portrait, well then I will do a little nice blurred 

background on this or I have three people, this is a landscape and then it itself can figure out 
what you as a human being yourself would have chosen to look at in the picture. And that 
you will get a little further with that technology so that it is easier, smoother and faster to 
actually do this type of hybrid teaching.  

One can imagine that this crisis is not the last. Much of the technology that the teachers had 
to adopt during this crisis has really been brutally thrown at them. The first weeks when 
everyone had to go in and use Teams or Zoom to be able to meet and to be able to discuss or 
so, it was a brutal awakening. Many have been able to say ‘oh, I’ll ignore that for the time 
being, I do not need it, we meet anyway’ and now you had to. It has exceeded expectations, I 
would say. It went quickly! It took a week or two then everyone was pretty okay using Teams 

meetings and any opposition disappeared pretty quickly. People probably realized that ‘this is 
not so stupid really that you can contact people at any time and it is much smoother’. And I 
think that even this hybrid teaching, the recording lectures, the technology focus that has 
been now during this crisis in order to be able to carry out your teaching, you will probably 

cherry-pick when this crisis is gone and you will see that this was probably not such a stupid 
idea anyway that you could broadcast your lecture if we have some students who are sick or 
who cannot come or so. It may not be such a stupid idea after all.  

But it must be easier to use it. It must be smoother, I should not have to carry two extra 
computers and a camera tripod to be able to do my teaching, but this should be in the 
classrooms just as there is a projector there! I have been working at the university for so long 
that I remember when I installed projectors and people were sceptical that… what should 
you do with this?! You had your overheads. Why would you have a projector? But show me 
the teacher today who can teach without a projector? You do not do that in principle. Just 
look at the archaeologists and historians we have, they use document cameras as a type of 
overhead projector where you have a camera mounted so you can (show something) for the 
students … via the projector. This is something that for many is obvious now that you use 
the technology in this way. But on the other hand, they have not used this with 
“smartboards” for example, if you remember those? Smartboard was a technology that at least 
ten years ago that was incredibly hyped. It was a whiteboard that had a projector built in in a 
way so that you could, when you wrote on the whiteboard, this automatically ended up in 
the computer … and you could project things so you could draw on it etc. And that’s what 
everyone was supposed to have. It was the latest pedagogical move and we bought one or two 
pieces for HT and they stood and collected dust until we dismantled them 5 years later. 
Because it was not natural. I have heard that it has apparently come back a bit now due to 
the corona crisis. But (in the beginning) it was something where you focused on something 
that you probably had no direct purpose with really but it sounded cool and it sounded 
smooth but, no. And I think the difference here in the corona crisis is now you have really 
had to test the equipment because you have actually needed it. It has not only been that the 

the corona crisis has helped to achieve 
something incredible when it comes to 
Zoom technology, distance learning, 
distance learning planning; all of that 
has been an infinite advantage of this 
that people have had to learn the hard 
way.

“

The first weeks when everyone had to 
go in and use Teams or Zoom to be 
able to meet and to be able to discuss 
or so, it was a brutal awakening.

“
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teacher would once think that it was a bit of fun to send a lecture, now you have to send 
your lecture, you have to use the technology. 

I think that (when it comes to) the technological maturity of the teachers, the corona crisis 
has helped to achieve something incredible when it comes to Zoom technology, distance 
learning, distance learning planning; all of that has been an infinite advantage of this that 
people have had to learn the hard way. And I think … a new corona crisis in 10-15 years will 
not be perceived as quite as chaotic on the teaching side. I think most people will say ‘well, 
there we are, then we will do it again then,’ and then you pick up your knowledge again. The 
classrooms are coming… Everyone at the university at the minute is digging deep holes in 
their wallets and looking up and buying technology.  

The biggest problem right now is that it is not possible in principle to get hold of anything. 
Everything is out of stock. If you need a webcam for a computer, there can be a three-month 
waiting period for one, or you will have to pay extreme premiums if you manage to import 
one from Korea yourself. The most common web cameras, that you set up on the screen on a 
desktop computer, they have thus doubled in price in recent months. And that is simply 
because there is such a huge demand that they cannot meet the demand for this at all. This 
means that everyone who is now trying to quickly get together and build classrooms and 
build technology in the classrooms so that we can get hybrid and distance education, they 
have a hard time getting hold of things. Once we have it then you can hope that it is used 
but I think next time it has been realized that when we build a new classroom, we must have 
that equipment in the classroom. Before, for example when the HT department was built in 
2014, they made sure that there were projectors in basically every single room and there was 
a simple system to connect your computer to the projector and so on. There was a lot of 
focus there. But it was not at all on the agenda that you would need to be able to record 
lectures, it was an extremely special need that was infinitely expensive to carry out in the 
classrooms we had. And it was something that was completely considered to be outside all 
limits of what is thought of as normal. While I think it will come in 10-15 years, I think it 
will be something that exists. That there is that possibility, that you can enter any classroom, 
press the button and actually get a broadcast out. 

Interview with John Westerlund, IT Director, Lund 
University 

*How did you experience the covid crisis professionally, what 
technical problems did you encounter?  

Not so many direct technical problems, but on the one hand there 
were completely different volumes of things, and on the other we 
began to quickly try to find technical solutions to things that had 
been done in other ways before. Zoom went from having 2,500 
simultaneous users to having 80,000 almost immediately, and then I 
think it topped almost 125,000 simultaneous users. Now it is not we 

who provide Zoom – it is SUNET who does that – but because it could not cope with the 

user influx, people started looking for alternative ways to be able to communicate in any 
case. So it was mainly such things that became problematic. Everyone who at one and the 
same time changed their whole way of working. And it applied to all teachers, it applied to 
all students and it applied to all administrators. So it was not technical challenges in the 
normal way, that things stop working, but it was that we needed to increase the capacity of a 
lot of things very quickly. 

* And was it easy to do or was it troublesome with suppliers and such?  

No, it was pretty easy to do. All suppliers were quite benevolent, everyone was in the same 
boat, the problem was that it was not just us but it was all universities globally that ended up 
in this at the same time. So the capabilities ran out … Zoom, for example, ended up with 
Amazon’s big cloud because they had the resources to do this. Some other things, a local 
situation that pretty quickly hit the (capacity) ceiling was the use of VPN. People sat at home 
and connected to certain protected services, and then we immediately saw that we need 
another VPN service that is perhaps not so advanced but which can handle very many users 

John Westerlund 
IT Director
Lund University

SUNET: did you know? 

SUNET stands for the Swedish University Computer Network. SUNET works 
to provide universities access to high capacity computer networks. The Swedish 
Research Council has the administrative responsibility for SUNET, and appoints 
its Board. SUNET and its sister organisations in Denmark, Finland, Norway and 
Iceland collaborate through the NORDUNET organisation. One service 
managed by SUNET that you will know about is the Eduroam login system.
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and can handle the (new) normal need. So it was stuff like that that happened a lot there in 
March and early April. 

* So it’s March, April we’re talking about here, then it calms down after that?  

Then we started to have the big services underway, so then there were no problems with that 
but then we started to get into the next phase which is when all teachers – for that matter 
some administrators but it is mainly on the education side – started looking for which tools 
should we replace the teaching we have previously had? How should we handle distance 
exams? How are we going to do this in a good enough way? It will not be as good, we knew 
that, everyone knew that it will not be exactly as we had sketched it with an exam in the 
classroom, but we have to do something else and where does the limit go for good enough? 
And then the challenge was to find things that were good enough, that did not expose 
anyone to security problems or integrity problems, and preferably find solutions that we can 
build on for the future when we do it anyway. So that we do not construct too many 
solutions that we still have to redo, but that we now do a great job – because everyone 
understands that quite immediately – that we will never go back to what the situation looked 
like exactly before. Now that so many teachers put so much commitment and energy into 
their teaching, they will want to benefit from it also in the future. So we will see, when we go 
back to a normal situation, it will be a different normal situation to February 2020. And how 
can we then benefit as much as possible from the things we do now? Having to throw out as 
little (as possible) and build new things out of this, that has been the challenge and we do 
not know the answer yet, we still do not know which of these solutions that have been 
developed that will survive. Time will tell. 

* What were the immediate measures, how did you help the teachers?  

There was the capacity and there was also a lot around Canvas … we also ended up in the 
situation that we had the Canvas project, which is a project to introduce Canvas as a 
teaching platform for very large parts of the university, not the whole, but large parts of the 
university. As corona started to get closer, we also started to see that now a lot of teachers 
who were actually planned to do this for the autumn term would need to get into Canvas 
now, because the platform is in place. What should we do then, what types of issues will the 
teachers have? There will be management issues, there will be educational issues, there will be 
a thousand other issues around this. … So we started immediately to build a support 
structure to which teachers could turn. At AHU, which is responsible for Zoom, for 
example, they set up, together with the Canvas project initially, the opportunity for teachers 
to be able to connect to these different tools and get help and they produced very quickly 
very many guides – how do you do this, how do you get started, … how can you start using 
the features that are in Zoom for example, how do you work with breakout rooms, how do 

you work with it when you want to do group work with your students, how can you handle 
it? It came gradually during April and May. March was mainly how do you install and start 
the programme? How do you make sure that you can get in touch and talk to people at all? 
And then it was built on further in April and May. There was a collaboration between the IT 
functions, both centrally and at the faculty, and the pedagogical development departments. 

So they collaborated quite a lot on these texts so that you would not send out almost the 
same thing but in a little different way. It was surprisingly well coordinated in a semi-panic-
like situation like this. 

* What have we learned, what kind of technology will we need in the future, in about 
10-15 years?  

On the one hand, we have not really learned that yet, we do not really know what the answer 
is – there is also an investigation underway that the university management has appointed 
about lessons learned from this. But in general, you can say that we must ensure that we have 
the opportunity to scale in a better way. We have learned to introduce new things faster. And 
then we have also learned that we can think beforehand so that we can meet both the 
security requirements that exist for IT security, information security and for people’s own 
security, as well as privacy issues, handling of personal data and such. Can we handle it 
before? We will always need a fairly widespread flora of technical tools, because we work in 
such different ways, both within a department sometimes, but above all between 
departments and faculties. There are different pedagogical traditions and you come from 
different subjects, have developed in different eras, and that means that we must always be 
prepared to support more than one thing and it becomes very clear here. On the other hand, 
we need a stable foundation to stand on, for example a Canvas platform or something like 
that, where you can then let it bloom from there. 

CANVAS: did you know? 

Canvas was launched in 2011 and is owned and developed by a Utah-
based company named Instructure. The core components of the system 
has been licensed as open source. The faculty is wrapping up the process of 
switching to Canvas from Live@Lund and Luvit in 2020.
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Letter from Sahar Valizadeh, Project Manager for the 
Canvas Project, Lund University 

The end of the Canvas project and the start of something 
new… 

When I accepted to take on the role as the project manager for the 
implementation of our new learning management system Canvas, I 
did so because the project entailed more than a mere system change 
but rather a strategic move to enhance and build on the current 
capacity within the teaching team to use and explore digital tools 
with teaching practices. As the months went by, I became even more 

intrigued with the field as I was taken by the atmosphere in the central 
Canvas project where the various faculty representatives had a strong will to cooperate and 
work together as well as the discovery of a European framework of digital competence for 
educators known as DigCompEdu. These three components of a modern platform, political 
will and structured framework at EU level gave us the right building blocks to form a project 
that would be both interesting, challenging and developing for the faculty as a whole.  

When the covid-19 pandemic hit us in March this year it formed the perfect storm which 
forced even the most critical digital user to become familiar and friendly with Zoom, Teams 
and in some cases Mentimeter and Padlet.  So while the current move to teaching online has 
been challenging for most, for me it has acted as a catalyst which drove the project into the 
said goals about 6 months ahead of schedule and in some aspect helped us go beyond what 
we even dreamed we could have achieved. It has also taught us that our Faculty will always 
first and foremost be a campus based faculty and that digital tools can and should be used to 
elevate our teaching where it is deemed appropriate. But in order to know when and where 
they can be used, we need to familiarise ourselves by testing these tools in various ways and 
contexts, and to do so we need to have an open mind, creativity and a willingness to step out 
of our comfort zone. 

Having had the privilege to follow the teaching staff across the faculty I will forever be 
grateful for their patience and impressed by their creativity. We have an amazing teaching 
team who go above and beyond what is necessary to teach our students. I have seen physical 
seminars transferred to discussion boards in Canvas without losing in quality or challenge. I 
have seen a simulation of EU negotiations being carried out through breakout rooms in 
Zoom where students had to change negotiation rooms every 6 minutes being carried out 
successfully. I have attended physical seminars where the technology was not satisfying 
enough for students online to take part, but witnessed how the teacher did everything in her 
power to juggle the discussion in class and the questions online. To say that I am merely 
impressed is an understatement. You are an amazing group and I feel privileged to be able to 

work with you and your creative ideas. And I am not the only person impressed, our 
students are too.  

In April 2020 the Student Union sent out a survey asking students how they felt about us 
going digital and many expressed their gratitude for the work you did. Their replies and 
feedback has resulted in a short report and lessons learnt which you can find here. What the 
survey also showed us is that our student’s are finding it hard to cope with the isolation and 
the anxiety it brings. As a way to break this isolation we started a new initiative this autumn 
at the Faculty called the Skills Labs. 

The Skills Labs seminar series aims to create a relaxed meeting space where students can 
come and meet other students across all departments while learning something new. By 
cooperating with various units around the university we have been able to create the 
following programme (a revised version of this programme will be available in spring 2021): 

 

As we can foresee that the spring semester 2021 will also be conducted digitally, we are 
looking into ways of combining the seminar series with other digital events that aim to create 
a meeting space for students and break their isolation.  
So while we are on top of some things, there are still challenges ahead. The current project is 
now slowly coming to an end but it has become evident to everyone that this is not the end 
but rather the start of a longer process in which we will continue exploring digital tools, 
bringing them to you to apply and try in your teaching. We will also keep looking for ways 
to use digital platforms to support our students and equip them with the skills that will be 
required of them post-graduation in a world that forever has changed.  

As such, while I want to thank you all for your work and cooperation over the last two years, 
this is not a goodbye letter but rather a see you soon letter, hopefully with a new and exciting 
project that will aid us in collectively striving forward and using digital tools where they 
make strategic sense and where pedagogic ideas are the actual driving factors in the process. I 
am excited to see where that journey takes us and look forward to having you with me for 
the ride. 

Sahar Valizadeh 
Project Manager 
Lund University

https://www.sam.lu.se/internt/sites/sam.lu.se.internt/files/2020-10/Omst%C3%A4llning%20till%20en%20digital%20l%C3%A4randemilj%C3%B6%20p%C3%A5%20Samh%C3%A4llsvetenskapliga%20fakulteten%20under%20v%C3%A5ren%202020.pdf
https://canvas.education.lu.se/courses/6862


15

Plan-demic  
No, not the one you’re thinking of 

If you thought this article-ette was going to be about the YouTube 
documentary claiming to expose Bill Gates’ plan to leverage a global 
pandemic so he can microchip us all through forced vaccination, I’m 
afraid you’ve come to the wrong place.  

Instead, I’m really here to share a much less thrilling (however 
perhaps just as intense?) side of the pandemic: planning and 
scheduling courses at Graduate School. Which is good for all of us, 
since I haven’t even seen this infamous YouTube documentary 
myself, and I’m no movie-critic in any case.  

Of all the ways that this pandemic has impacted our operations at Graduate School, 
planning and scheduling our courses was one that shook up my own work life quite a bit. 
When the university switched almost overnight to online learning, we initially had our work 
cut out for us; our classrooms sat empty for the most part. Under our Director of Studies’s 
direction, two live-streaming stations were almost immediately set up in our classrooms 
which proved to be one of the most useful responses we took, and one that has been useful to 
the entire faculty. We even had a third, temporary streaming room in a conference room 
created for teachers who just needed a space and equipment for streaming on Zoom, without 
technicians or fancy cameras.  

This wasn’t the end-all solution however, unfortunately, since our courses were then set to 
later resume somewhat as normal with partial on-campus teaching, and we had to find ways 
of fitting up to 40 or 50 students in a room with appropriate social distancing… And that 
just wasn’t really feasible.  

The Faculty then made the decision to temporarily centralize large parts of the scheduling 
process. I wondered how it would work concretely: what do the chains of communication 
look like from teacher to department to faculty? How can we ask our teaching staff to draft 
schedules significantly earlier than they already do, especially with so much uncertainty 
about the future? How is this scalable for high number of courses (sometimes over 20 per 
term!) and distributed teaching teams? What would the student experience be like to sit in 
classes during a pandemic? 

We then got more details on the plan, put it into action, and things started working out. The 
plan was to create a centralized scheduling group at the faculty-level, in which three of the 
most seasoned schedulers from the faculty would manage room booking. Teachers would still 
plan their courses, however significantly earlier, knowing that parts of their courses would 
stay online and that the dates and times would have to change. We at the administrative level 

would work with this scheduling group to provide all the information they needed from our 
teachers; they then revised it as needed and booked rooms as much as possible.  

Planning during uncertain times is never easy. However, we’ve done this now for both the fall 
and spring terms, and it’s been successful so far, and that gives me hope. It wouldn’t have 
been possible without the amazing partnerships we have with the scheduling group as well as 
our teaching teams, and honestly, I’m so impressed that we are able to adapt such huge 
processes – like scheduling over twenty courses per term – so quickly.  

Frank Schreier
Programme 
Coordinator

A note of professional love from Graduate School 

This needs to be said: the faculty scheduling group, Jenny Egidius,  
Kristina Gröndahl Nilsson and Anita Lennerstedt, really stepped  
up to the plate in a difficult situation. I cannot imagine harder  
circumstances in which to take on scheduling across the faculty,  
with re-scheduling, and re-re-scheduling at every turn. This little  
note is to confirm that we recognise and value your hard hard labour  
to make it all work. Thank you so much for your efforts! 

Micke, Director of Studies, Graduate School
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When we talk about 2020 in years ahead, Corona will obviously dominate every 
conversation. But at Graduate School, 2020 was meant to be a year of change long before the 
dreaded Covid virus struck. In this article we look back at a few of the things we have done – 
where most will have affected you in one way or another. 

Moving to a New Web Platform 
You may have noticed that the Lund University web is looking markedly different this year. 
When the university decided to adopt a new technical foundation, Drupal 8, it also updated 
the look and feel of the web. Graduate School joined a pilot, and was one of the first units to 
try out and comment on this new look, which is also why we were among the first out of the 
gate with it. As always it takes some getting used to changes, and the look has some quirks 
that we do not really appreciate (the massive pictures thoroughly dominate landing pages to 
the extent that you need to scroll to get to see some core content when you are working on 

smaller screens). The piloting process could probably also have 
been improved: feedback on comments was sometimes limited –
 but Corona probably had something to do with that.  

Still, it was time for an overhaul, and this is indeed a more 
modern look. Drupal 8 also allows some much-needed 
accessibility features – something you will hear much more 
about this coming year, when the expectation at LU is to comply 
with regulatory measures, even for uploaded pdf documents etc.  

Expect some disruption as your local departmental webs are 
moved – it is hellish to make sure that all links are still in 
working order for instance as we have found when working with 
this.  

BEYOND CORONA – 
WHAT HAPPENED IN 
2020?

Mikael Sundström
Director of studies

2020: 
WORK BEYOND 

CORONA
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Moving from Live@Lund to Canvas 
Another massive system change was the move from the venerable, quirky and locally 
developed Live@Lund system to Canvas. I was in fact personally involved when Live@Lund 
gained traction – some of the icons in the dashboard were first pondered in my garden! 
Development of a homespun system turned out to be too much of a challenge, and very 
expensive – which is why, for instance, the GUI almost did not change at all throughout 
Live’s existence. In short, a couple of years ago, the writing was on the wall: LU needed to 
move to an open platform, and after some debate, Canvas was selected. 

Canvas is in many ways a far superior system, but some expected features are missing or done 
in new ways. One of the more surprising things was that the system does not support what 
many teachers do: ask students to upload texts that all peers can then access to prepare 
comments or seminar handling. We are still working out such kinks.  

A Different Tack 

“We” means Katie Ahlstedt and Yagmur Yilmaz who actually build the Canvas cards for all 
courses. This is a Graduate School novelty, as most departments let teachers/coordinators 
establish the course sites. But why are we doing it this way? After all, that service comes with 
a non-negligible admin cost. The main reason is that we want to ensure a level of uniformity 
across all Graduate School courses, and that we want teachers to focus more on content and 
pedagogical thinking than on the tech.  

After 2021, we will return to evaluate the associated benefits and costs, and we will 
intermittently contact course coordinators to check how things are going long before then. 
One thing that we will be keeping a particularly keen eye on is if this service somehow means 
that teachers forego normal Canvas support channels – that would be unfortunate as we 
would then incur extra costs on top of the “construction service overhead” we are calculating 
with. Yagmur and Katie have quickly become Canvas experts – but they would rapidly get 
overwhelmed if all support requests came their way. 

Course Guides and Canvas Sites? Huh 
and Why? 
The course guides, like the newsletters, have been given a facelift this year (see an example 
below) – a consequence of an Apple decision to retire a workhorse app called iBooks Author 
that we have relied on for five years. So then we thought, if we need to update all files 
anyway, why not modernise the look at the same time? And that’s what we did and are still 

doing. We expect all information 
material coming from Graduate 
School will conform to the new 
look relatively soon. 

But… if we use Canvas 
extensively, and have all 
pertinent information about a 
course there – why on Earth 
would we maintain course 
guides too? Wouldn’t that be an 
awful lot of extra work with no 
perceptible value addition? Why 
persist? 

Well, because we think Canvas 
cards and course guides have markedly different jobs. The course guide is intended to help 
both the teaching teams and prospective students long before the Canvas site opens. They 
also make us able to peer into the courses and help with quality assurance at an early stage. 
In any given term, Annika Hughes, our local quality assurance hawk-eye, locates many 
hundreds of smaller and bigger course planning problems in the course planning before any 
such errors reach and confuse  students. 

Canvas is a great task-oriented tool, allowing both students and staff to quickly drill down to 
what needs to be done – and then do it. But clicking around in a Canvas site – if you are 
lucky enough to even have access to it – will simply not provide a strategic or holistic view of 
a course. Canvas’s very real benefits will for that reason sometimes become a drawback, as 
focused task-orientation often means a fractured, mosaic understanding of how the 
individual component you so efficiently drilled down to actually relates to the whole. 

So: we use the development of the course guide as a chance to get to understand the course; 
disseminate such information to teaching teams and students; and note possibly problematic 
aspects well before the course start is imminent. Once the guide is fully completed, we use 
what’s then in it to set up the Canvas “card” for the course, which will be the main 
communication tool from when the course starts.  

When the course eventually wraps up, the guide is archived to aid later evaluation, and so aid 
the next batch of teachers. 

On the next page you’ll find more detailed thinking about this in figure form. That will also 
give you an idea of the related yearly work cycle. 

Course guides: example of the new look
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Course Guides and Canvas Sites as Complementing Tools – A Yearly Cycle 
(example based on a course starting in mid-spring) 
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Communication Upgrades: Students 
Newsflash using UnGapped 

As teachers, you may not be aware of this, but Graduate School sends out bi-weekly 
“Newsflash” mails to all our students, where we list upcoming deadlines, and keep them 
abreast of upcoming events (see example to the right). One reason for this move was also to 
radically minimise individual mails to students – the belief being that these regular updates 
will make more of an impact than a constant flood of individual mails. And if we do send out 
a specific out-of-band mail, that will be viewed as an anomaly worth investigating.  

Well, maintaining a proper newsletter and managing all the technical chores (subscriptions/
unsubscriptions, analysis, publishing etc. etc.) is pretty daunting. To aid this process, we have 
licensed UnGapped, which is a tool specifically developed to support mailing list 
management. We have already helped some sister departments with this, and are more than 
willing to show any interested parties the ropes – the system can conceivably be used for 
students, teachers, and research groups. Contact Frankie Schreier if that’s something your 
department wishes to explore. 

Blog 

We are exploring the option to set up a blog for and in part by students. This year in 
particular, we wanted to explore all options that would make students feel less alone and 
anxious. One takeaway from the spring was that many students felt acutely cut off from 
everything and everyone. A normal year Graduate School organises several social events, but 
the hardening restrictions make this ever more difficult. 

Promotional Drive 

Programme admissions is a long process, and when this is written all five programmes are 
accepting applications. As we had a brand new programme on our hands, we have decided to 
upgrade our promotional efforts. We are particularly proud of our new videos promoting the 
SSDA, which we will use to model future efforts relating to the other four programmes. Take 
a look! 

www.graduateschool.sam.lu.se/academics/SSDA 

Continues

https://www.graduateschool.sam.lu.se/academics/SSDA
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Communication Upgrades: Teachers 
Streamlining Communication with Course Coordinators 

Setting up and running a course is a complex process that involves lots of information 
coordination between teachers and administrators. At Graduate School we are constantly 
welcoming new teachers, not least new international colleagues who have just joined the 
Faculty. In short, we deal with wonderfully heterogeneous crews. Coordinators are plucked 
from this sparkling pool of 
talent, and are often asked to 
integrate team members from 
wildly different institutional 
backgrounds. To help them 
navigate, we work hard to 
provide as much relevant 
information as we can. This 
year we have overhauled our 
main guide, the Course 
Management Info manual. 
The latest iteration of this 
beefy document which really 
covers everything course 
related can always be found 
here: 

tinyurl.com/LUGRADCMI 

But information management is also highly dynamic, with lots of bespoke interaction 
between coordinators and administrators to figure out what needs to be done when. This 
year we have explored ways to make use of the fact that we keep track of these processes in a 
unified database. What if we could produce regular course updates so that coordinators could 
see the status of the many information items without even asking? 

We have piloted this for a few months and in addition to the “status pdfs” (see an example to 
the right) we also auto-add links to special resources connected to the course, such as 
schedules, teaching team contacts, web information, Canvas page, surveys and more. These 
things are turned into footers when we anyway send out information to coordinators, so that 
they can check the latest logged information we have about their courses. The hope is to 
reduce the need for questing mails in both directions as, for instance, looming deadlines and 
points of contact are regularly disseminated in this manner.  

An example of a “status pdf” – autogenerated based on then current information

The Course Management Info manual

https://tinyurl.com/LUGRADCMI
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Futurewatch: 2021 
To our undiluted astonishment, 2021 is now waiting just around the corner, and with it new 
tweaking, honing and development efforts. We aim to go much slower than in 2020, 
however, wised-up as we are by the way Corona wrong-footed us in 2020. We will still not 
sit idle: many ongoing projects will undergo evaluation, the SSDA programme sets sail for 
real with the first cohort joining us next autumn, and we are glad to be able to launch our 
own gender equality, equal opportunities and diversity group in the spring.  

Quality Assessment 

Three of our programmes (Development Studies, Global Studies and Social Studies of 
gender) will undergo assessment this coming spring as part of the Faculty’s recently 
developed process where all programmes (and other teaching elements) are to be quality 
assured at least every six years. This process is ambitious in its scope, and calls for an external 
review group to carry out the actual evaluation based on common guidelines and a hefty 
dossier of information that we supply. 

Our Sources of Inspiration 

Whenever we plan to develop something new, or tweak what we already do, we try to find 
out how similar problems are being addressed elsewhere. Our peculiar organisational nook 
naturally exposes us to more of the faculty’s eclectic variety in this respect than is perhaps 
common, as all our teachers, coordinators, supervisors, directors and examiners come from 
different departments, and so can and do let us know what works well, and sometimes less 
well, in their local contexts. We have been inspired by the Political Science department’s 
work on gender equality, equal opportunities and diversity group; by Media & Com’s active 
(and fun) Facebook updates, CMES’s research newletters, and the Department of Gender 
Studies’s work on and with pedagogical ideas to just mention a few examples. We are just in 
the process of opening new and improved channels to our friends in Helsingborg, and will 
surely find a similar treasure trove of solutions there.  

2021: Beyond Corona ?
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THE CORONA 
DIARIES PROJECT
Former Graduate School Methods Director and incoming Programme Director, Christopher 
Swader, gives us the inside scoop on Lund University’s Corona Diaries project. The project 
involves an international study of personal accounts of Covid-19 related events. 

The Corona Diaries 
Project

Chris Swader
Lund University
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The Corona Diaries Project 
By Christopher Swader, Department of Sociology, Lund University 

The outbreak of the Coronavirus pandemic forced many types of fieldwork, especially 
ethnographies requiring face-to-face interaction, to be put on hold. When the pandemic 
broke out, I was at the initial stages of an ethnography that was observing social spaces in 
relation to how people use them in order to manage their loneliness in Copenhagen and 
Malmö. That work had to be put on hold, but, at the same time, sudden social distancing 
measures made such topics — social isolation and loneliness — personally relevant for a 
great many people across the world.  

This opened up another way to learn about the meaning of ‘social places’ 
for people in managing their feelings of social integration. Instead of 
conducting face-to-face ethnographies with lonely people, I decided to 
instead collect narrative accounts of how people experience Corona-
related social distancing and isolation. The idea was that, in the sudden 
breach of everyday routines — including the use of social space — people 
become aware of the ‘places that they miss’ and the social functions of 
those places. That was the origin of the Corona Diaries project. A second 
goal of the project was to archive people’s everyday experiences of the 
historic COVID-19 pandemic so that these data could be used by other 
researchers and as a historical record. 

A qualitative internet-based survey was created, which had prompts 
designed to collect narrative accounts on topics such as the places that 
people miss, as well as what they found surprising, strange, or difficult 
about the pandemic. As of now, it exists in 8 languages (English, Swedish, 
Russian, Finnish, German, Spanish, Arabic, and Catalan), and the survey 
was translated and distributed in collaboration with colleagues in Sweden, 
Germany, Spain, Russia, and Finland.  

The project is still live and collecting diaries. You can find it here; feel 
welcome to share it more widely or to fill it out if you wish: 

sunet.artologik.net/lu/coronadiaries.net/en  

To date, we have gathered 350 narrative accounts. We have aimed to get as diverse a sample 
as possible, but as is typical with data-gathering efforts such as this one, certain people are 
harder to reach. The sample is predominantly female and somewhat biased toward those who 
are younger and more well-off. Yet because of the large numbers, we do still have many 
respondents who are male, older, and poorer to analyze. Geographically, we have large 
numbers of respondents from the USA, Sweden, Russia, and Egypt, with other individuals 
scattered from various countries. More respondents from Spanish and German speaking 

countries will hopefully provide diaries soon, as those translations were only now just 
completed. Informants were welcome to answer the survey in any language, although the 
questions are translated in a limited number of languages. The survey was posted on social 
media in multiple languages, to include Facebook, Twitter, and Reddit, as well as through 
personal networks. Unfortunately, as of yet, there are very few respondents from the Global 
South. If anyone would like to volunteer to distribute or post the survey among their 
networks that would be read by people in South America, Africa, or South or East Asia, or 
anywhere else for that matter, this would be very welcome.  

While perhaps half of the respondents only write short responses, many write more 
extensively, and some respond over many pages. It is these longer, deeper accounts, that will 

be more valuable to analyze from a narrative perspective. 

The longer accounts tend to be very reflective; many emotions and 
perceptions are revealed, as if writing constitutes a form of therapy. In 
terms of the topics covered, uncertainty, fear, and anxiety stand out in the 
stories collected so far in this project. In a short commentary submitted to 
Acta Sociologica, perhaps to be published soon, I discussed these particular 
themes in relation to how ‘ontological security’ (Giddens, 1991) is 
structured by our faith in the power (but not necessarily the ‘goodness’) of 
modernity. The disruption of daily routines as a result of the pandemic 
has punctured feelings of normality built around the belief that modernity 
is robust and in this way spurs anxiety.  

We will continue to gather personal accounts of everyday life during the 
pandemic at least through September, if not until the end of 2020.  

“I think I miss striving for things. Life has to get back its meaning not 
from the external world but from within me. [Those] dreams, goals. they 
can weigh you down but without them I am lost and sad. We need a 
lagom dose of those pink & fluffy & glittery dreams” (Corona Diaries, 
2020 March, 30 y.o. female, Sweden). 

References: 

Corona Diaries (2020) Corona Diaries: An International Study of Personal Accounts of 
COVID-19 Related Events. Available at: www.soc.lu.se/en/research/research-projects/corona-
diaries-0 

Giddens A (1991) Modernity and Self-Identity: Self and Society in the Late Modern Age. 
Stanford, California: Stanford University Press. 

http://sunet.artologik.net/lu/coronadiaries.net/en
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THE CORONA 
EXPERIENCE
The following article delves into Corona as experienced by some of Graduate School’s 
students and staff. Read on to learn more about what the pandemic has meant for a few of 
our students, our Methods Director and a couple of our Programme Coordinators. 

The Corona 
Experience – Student 
Testimonials

Bulëza Emerllahu
Programme Coordinator 
Graduate School
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The Corona Experience 

Anika Binte Habib – 1st Year Student 

Keeping myself sane in corona time! 

I have come all the way from Bangladesh to study the Masters in 
Development Studies in Lund, with big hopes and dreams to spend a 
good amount of time on campus. Though I did spend my entire fall in the 
main library, I feel like I could have spent more time there. When the 
crisis started, the entire world went on pause except for Sweden. However, 
the universities here decided to move their classes online; meaning no 
class with your friends, and no library every day. Initially, I was okay with 
this because I knew this the best approach to minimise the mass 
transmission of the virus. I must say that the efforts that our professors made to transition to 
online studies and make class easier for us are praiseworthy. They made sure that we had 
access to all our study materials and they gave their best to make the online seminars 
interactive as well as interesting. Not everything was perfect of course, but that is okay as no 
one expected this crisis to happen. I also admired the students who were joining the seminars 
on time even though it was so difficult for them to grasp the entire situation. It was 
noticeable that everyone felt very low in the beginning and so was I. I missed my 
grandparents and was really worried about them. However, I knew it was for the best that I 
stay here, and continue with my online class.  

I also made sure that I am communicating with my friends. We talked over Zoom, and with 
friends who stayed in Lund, we met at least once a week either at my place or at their place. 
We maintained social distancing of course. They made it so much easier for me to keep 
myself sane. As my friends here are also from different countries, they know how it was to 
miss home. We organised the online “Fika” and shared our lockdown stories. This is 
important to mention that Swedish Fika is the best. And, yes, you can have online Fika! I 
also went for small walks at least once a day to get some fresh air and clear my thoughts. 
There are so many nice parks in Lund, for example, Stadsparken, Sankt Hans Hills and so 
on. And I must admit that the summer is super nice here. So, going out to get fresh air is a 
must thing for me to do. Besides, Sweden offers varieties of cakes and my favourite one is 
Daim cake. I am eternally grateful for this cake that kept me sane during this hard time.  

Also, Lund University offers student health service where students can go for counselling and 
get professional assistance from the psychologists as well as psychiatrists. The fee is 60 SEK 
for EU students, and for Non-EU students, the fee is included in the tuition fees. So, I 
sought out support from the student health services, which I must say was the best decision. 
They are very kind and friendly and assisted me in this hard time.  

So far my experience of this crisis is quite smoother than I expected. I must thank our 
professors and Lund University that made it so easy for us to follow our courses. I would also 
like to thank Sweden for offering us nice parks, Fika and cakes!  

Neeti Pradhan – 1st Year Student 

The present situation has been quite unusual for everyone around 
the world due to the global pandemic. I think one of the most 
affected groups are students all around the world. For me 
personally, being an international student and coming to a different 
country miles away for a two year Master has been a blessing but 
also quite a struggle. Being enrolled in a renowned University like 
Lund has been more than a great experience; however having to 
spend a whole semester online was really sad news.  

My personal experience with moving to online education led to 
mixed feelings. I don’t want to complain because I undoubtedly understand the situation and 
that there is no other way out. Our teachers were trying their best in such a short time and it 
was almost a team work between them and us having to cooperate in every step of it. Having 
said that, I think since completely shifting to online classes was a completely new experience, 
I found it really hard to motivate myself. It was hard to motivate myself to get up in the 
morning and watch recorded lectures and keep myself updated and not to procrastinate, 
which I really did struggle with. Not being able to go to physical classes and meet my 
classmates, visit the café or going to libraries was something that demotivated me personally 
to be active and encouraged. Because when you’re at campus, you meet the teachers and your 
friends and there are a lot of spaces for you to discuss various things which keeps your mind 
activated. But with online education, many of my friends went back to their home countries 
and many of us were also dispersed into different courses so the communication with friends 
thinned down and it would’ve been easier to keep up if we met at campus and sat down to 
have a talk.  

With so much going on around us and different news every day, it has been quite difficult to 
keep up with my social life and other social networks. Since our routine has also significantly 
changed and I’m mostly home these days, I have taken this time to reflect upon myself and 
trying to improve things within myself. But I’m also happy that the classes were running 
even though it was online because that helped me keep my mind distracted from all the news 
which would otherwise make me anxious. Other than that, like everyone else, I really hope 
the situation will soon go back to normal and we’ll go back to normal classes soon. I miss 
attending physical classes with other fellow students and not having to sit in front of the 
computer alone, and I really do miss attending various workshops, events and just generally 
meeting people.  
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Viktor Tagesson – 2nd Year Student 

Writing a master’s thesis during an epidemic 

Students all around the world have felt the effects of the ongoing 
Covid-19 pandemic, and the students here in Lund would not be an 
exception to that. Most public events have been cancelled, all in-class 
lecturing has moved online, and the time spent with classmates and 
friends has been greatly decreased. The feelings associated with this 
shift can vary from person to person, and are, in turn, very subjective 
and personal. I write from the perspective of a master student, who just 
finished writing his thesis. 

In a purely practical sense, the act of writing my thesis remained 
relatively “normal” and ended up quite similar to how I expected the 
process of thesis-writing to look like. I would wake up early in the 
morning, drink a cup of coffee, eat my breakfast, and then start 
writing. Although spending the first few weeks at the University library, 
I ended up spending most of my time sitting by myself in the kitchen of my apartment, in 
an attempt to minimize unnecessary human contact.  

This self-isolation, although done to protect the health and well-being of myself and those 
around me, could feel quite taxing at times. School was often that one place where you could 
meet your friends, grab lunch, and talk about what is going on in life, something which this 
self-isolation made significantly harder. I would instead be confined within the walls of my 
own apartment, sitting at the same table, looking out the same window, staring at the same 
computer screen, all day, every day. Add onto this, the fact that most cultural events were 
cancelled or postponed and that most places where you would want to hang out with your 
friends had been closed, this left me with a sense of restlessness, repetitiveness and isolation, 
feelings that made it increasingly tougher to motivate myself to keep on writing.  

Despite this, with the emotional support from both friends and family, I fought through this 
sense of isolation and finished my thesis, and I am proud of all other students who managed 
to do the same. As for those who postponed their thesis hand-in, I understand you, stay 
strong and just keep at it, we are all in this together! And keep in mind, there are always 
people out there that you can talk to when things feel rough, you are never truly alone, even 
if you are stuck in self-isolation.  

Shai Mulinari – Methods Director at Graduate School 

I started hearing rumours of a transition to online teaching in early March. Nothing was 
certain at that point but it appeared to be a real possibility. Indeed, a few days later, in the 
second week of March, we were told internally that we needed to prepare our teaching teams 

for a possible online transition, including planning for recording 
lectures. And then, on March 17, Sweden’s Public Health Agency 
issued the formal recommendation. This was only a few days 
before the Period 3 courses would start, on March 23. In Period 3, 
I was tasked with coordinating, for the first time, our 
Introduction to Quantitative Methods course a.k.a. SIMM16. 
The course contained seven lectures and numerous computer labs 
that were all designed for campus teaching. But despite the 
unprecedented situation and the little time we had for rethinking 
and reorganizing the course, I must say that the transition to 
online teaching worked surprisingly well. For me, and I think for 
many others too, the perhaps most difficult aspect was not the online transition in itself, but 
the general sense of unease and the difficulty to focus on the tasks at hand due to the 
pandemic situation in mid to late March – in conjunction, at least in my case, with an 
unhealthy obsession with daily pandemic press conferences and the latest country stats. 
Pertaining to the course as such, the biggest challenge for me was probably to record the 
lectures. I decided to pre-record the lectures, rather than delivering live lectures, for two 
reasons. First, I was unsure about the technical aspects, so pre-recoding seemed the safest bet. 
Second, despite Sweden’s decision to keep schools and kindergartens open, like many other 
parents I had to keep my children home because of mild flu-like symptoms in March. And 
small children are not very compatible with zoom, as we have all learned. A warm thanks to 
the students, fellow teachers and the entire graduate school team who made the transition to 
online teaching much less painful than what I expected! 

Bulëza Emerllahu – Programme Coordinator 

Coming into work these days has been a very different experience. The pandemic has turned 
Gamla Kirurgen, the home of Graduate School, into a very quiet place. Even I, usually the 
first one in the team to close our office doors when it gets noisy, do miss to hear the place 
buzzing with excitement, student chattering away and full 
classrooms. 

The effects of the pandemic did not make halt before the way we as 
coordinators work either. We are a really close-knit team, a bunch 
of friends really, who suddenly had to switch to working from 
home. Sure, working from home sounds great. Who does not love 
to work in PJs and be close to one’s own fridge at all times? Sounds 
good until it doesn’t. 
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I grew tired of this concept two weeks in. I miss sitting with the team, chatting about 
nonsense, fun things and having endless discussions about what kind of lunch to get. 

The thing that keeps us going and motivated in our daily work is to support our students 
during their studies with us. Study advising sessions, information meetings and emails are 
our point of contact and way of hearing about what our students are up to. When Lund 
moved to online education in March, it felt like we lost touch with our student body. While 
we quickly switched to online meetings and realized that we had to communicate more often 
than ever to keep everyone updated, it still felt like something was missing. That “something” 
is the value that in person interactions create and that a Zoom meeting will never be able to 
fully replace.  

Does this mean that the pandemic only decreased the quality of education? I wouldn’t say so. 
When have we ever been so aware that all of us make this place a university? That learning is 
a collective experience? That being prepared is an illusion? This pandemic has made us all 
step outside of our comfort zones and it continues to make us think about alternative ways 
of studying, teaching and providing student service. We have learned something this year 
that the books do not teach, and it is this kind of experience that truly teaches us things for 
life. 

Lucie Larssonova – Programme Coordinator 

We tend to want what we can’t have, or so the saying goes. But I do think 
most of us are, at least on some level, familiar with the occasional dose of 
comparing our circumstances to those of others. In my case, it can be 
anything from wishing for sleeker, straighter hair over my frizzy, 
disheveled waves, to wanting the resources, the time, or just the ability 
others have, to achieve as they achieve. Along those same lines, 
throughout my career I distinctly recall thinking about (if not envying) 
the perceived freedom and flexibility of any individual lucky enough to 
have a job that allowed for them to work from home – how nice it must 
be to set your own schedule and, at least to some extent, be your own 
boss. 

Toward the end of March/beginning of April of this year, my colleagues and I were 
instructed to work from home if and when possible as a result of the pandemic. A dream 
come true, I thought! I would finally get to experience the freedom, the flexibility, being my 
own ‘boss’! Unfortunately, as with most novelties, it got old – and fast, at that.  

To say the move from office to home was an adjustment would be a grave understatement. 
On a professional level, the physical consequences of ergonomics (or at times, lack thereof ) 
and social isolation aside, my mental health took a nosedive. On top of that, Corona times 
carried a lot of tough implications for me on a personal front. Border closures and grounded 

flights meant I, like so many others, could not meet with family. Even my local family/
friends/support systems were often not as accessible. And like far too many, I too had to 
navigate through the impossibility that is losing a loved one. I could go on but the basic 
sentiment was, when it rains, it pours… 

Even so, I have not been completely blind to the silver lining; this period has simultaneously 
allowed me to learn a great deal about myself. I learned how important consistency, a 
structure and a routine, are to my life and overall well-being. I learned how important of a 
role my colleagues, my friends really, play in my day to day. Ultimately, I realized that the 
freedom and flexibility of working from home, the same freedom and flexibility some not so 
far-off, past version of myself had romanticized and craved, was a trade, not necessarily a 
gain. And it was this trade, the loss of so much I had previously taken for granted, that really 
struck a chord. 

Today, as I steadily find my bearings in the calm after the storm, I recognize that I have not 
only adjusted, but perhaps even begun to thrive in this new reality. It’s been a challenging 
albeit humbling experience. And though the pandemic may still be far from over, I continue 
to take comfort in the fact that we are all going through this together – even when apart. 
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A LETTER FROM 
THE DEVELOPMENT 
STUDIES DIRECTOR
Karin Steen has moved on to a position at the Division for Higher Education Development 
where she will be a pedagogical developer. While we miss her in the team, we expect to 
continue to work with her in her new and intriguing role. Taking up the reins is Anne 
Jerneck, long-standing collaborator in the programme, and a lady, like Karin, full of ideas 
how to innovate and improve. In this article, we asked her to provide a brief presentation. 

Welcome to the team Anne!

PRESENTATION

Development 
Studies at 
Graduate School

Anne Jerneck
Director of Development 
Studies, Graduate School
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Greeting Letter from Anne Jerneck 
When I became the Programme Director for Development Studies at Graduate School after 
my dear colleague Karin Steen, I was already familiar with the two profile courses in the 
programme called Theories and Issue in Development and Historical Aspects of 
Development. In the early years of the 2000s, I was part of a team that designed and 
initiated the courses, and I have enjoyed teaching them ever since. They have offered a terrific 
opportunity to both experiment with various teaching formats and meet so many friendly 
and talented international students with interesting life-stories and promising career tracks. 
Given the great diversity in disciplines, knowledge and life experiences, our students often 
point out to us in course evaluations how much they have learned from each other, and I can 
only agree. Without student assignments, what would I know about microcredits in Ghana, 
gendered land-rights in Cameroon, rural entrepreneurship in Zambia, life in informal 
settlements in Nairobi and Rio, labour rights in Bangladesh and Indonesia, or everything 
from success to widespread corruption in state governance and aid projects?  Without 
students, I would also not know how hard it can be to settle in at a big university in a small 
university town in the North. 

Beyond teaching, I am also an examiner in master thesis courses in the two international 
programmes of LUMID and LUMES. My interdisciplinary pathway is also reflected in the 
courses I was teaching before we set up the new international graduate programmes in Lund 
in the late 1990s. In my early career as a PhD candidate, I started teaching courses in Asian 
Studies and Economic history, and moving on from there I engaged more and more with 
environmental studies and sustainability science. Besides those substance courses I also took 
an interest in the importance of teaching methodology to students.  

To be a rather young teacher in these master programmes was quite demanding. Not only 
was it challenging to shift from undergraduate teaching in Swedish to graduate teaching in 
English. We also had a hard time finding out how to design, develop and secure disciplinary 
integration and progression in international research-based programmes. Especially since our 
students were hard working and totally committed to prepare for professional careers. We 
had to admit that we were pioneers in those days and that we trusted and supported each 
other because there were few other experts around to ask for advice. It meant that we 
experimented a lot with different types of learning formats and instruction methods, which 
have eventually become mainstreamed into many courses.  

In my later career, I started learning newer pedagogy from ambitions younger colleague. The 
most rewarding change in our approach to learning was when my colleague Karin Steen 
persuaded me to assist her in introducing peer-teaching: ‘Anne, would we dare to flip the 
class room and make students into teachers?’ And yes, we did! Karin took the lead and 
designed an impressive course book with instructions for our peer-teachers in the 
development programme. Bold as we were, we saved only a few conventional lectures for 

ourselves and together with our colleague Yahia Mahmoud we leaned back and started 
enjoying how eight teams of peer teachers took turns to design and perform 16 full 
classroom sessions in the form of lectures and follow up seminars. To lift some of the stress 
off the shoulders of our peer-teachers, we had mentoring sessions to support them and as 
part of the pedagogy both teachers and peers gave constructive feedback. Although many 
peer-teachers have been nervous, we have seen that everyone made it, and flourished!  

So, to end, I still keep in touch with international students that I have come to know over 
the years. Some of them who struggled the hardest with their studies in Lund turned out to 
be excellent doctoral students here and around the world, and some of those who felt 
insecure and shy about entering the field became trusted development practitioners working 
for local or international organisations in the global South. My experience tells me that even 
if you feel overwhelmed by your work-load as a student at Graduate School and by the 
expectations from Lund University teachers, I have already noticed that you excel and 
succeed, both here and elsewhere! 

Anne Jerneck 

Director of Development Studies, Graduate School 
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MIDDLE EASTERN 
STUDIES 
INTEGRATION
Graduate School introduced four new SIMS (elective) courses this autumn term – Middle 
Eastern Refugees in the Global North – SIMS51, Environment and Sustainable 
Development in the Middle East – SIMS53, Islam and the Politics of Everyday Life in the 
Middle East – SIMS55 and Gender and Politics in the Middle East – SIMS57. These four 
courses are included to make sure that the four research themes within the strategic research 
area (SRA) called “The Middle East in the Contemporary World” (MECW) are adhered to. 
The four research themes are: Democratization and Social Development in the Middle East; 
Environment and Sustainable Development in the Middle East; Religion, Processes of 
Interpretation, and Identity Formation in the Middle East; and Migration, Multicultural 
Societies and Minorities in the Middle East.

EDUCATION 
DEVELOPMENT

Middle Eastern 
Studies at 
Graduate School

Rola El-Husseini
Director of Middle Eastern 
Studies, Graduate School
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New Courses for Graduate School 
Students 
With the course’s point of departure being the Swedish asylum system, Middle Eastern 
Refugees in the Global North (SIMS51) starts with tracing the historical roots of the 
international refugee regime. Thereupon the course explores asylum systems in other Global 
Northern countries such as the US, Canada, EU-countries such as France and Germany, but 
also Australia and New Zealand, and assesses empirical research that investigates how Middle 
Eastern refugees interact with these different administrations of asylum. The student will 
read this literature critically, problematizing the seeking of asylum as relational to citizenship, 
gender and sexuality, class, race/ethnicity, geopolitics, among other intersecting axis of power 
that mark (and are being marked by) the lives of Middle Eastern refugees in the Global 
North. To address these complex power relations, the self-organized refugee rights activism 
that has emerged recently in different Global Northern contexts will be an important 
empirical reference point. Thus, the course examines contentious politics in interaction with 
the social structures, organizations and institutions that affect the lives of people seeking 
asylum in the Global North. 

Environment and Sustainable Development in the Middle East (SIMS53) covers the 
environmental impact of natural resource management and its political, social, and economic 
dimensions. The main objective is to understand land and water management and their 
environmental impacts in the Middle East through a holistic and sustainable perspective. The 
nexus between water, food, and energy in the Middle East is discussed within the major river 
basins in the Middle East and North Africa (MENA) region. Four important areas for 
Middle East development are touched upon in the course. The first involves the management 
of water and land in light of increasing population size and a changing climate.  For this, the 
actors that influence water and land management are analyzed. The second introduces the 
student to techniques for spatial planning and management of transboundary waters. In this 
part different traditional and improved water management systems are also introduced. In 
the third part, conflict or cooperation are looked at from a management perspective and their 
influence on the environment within the major river basins and beyond. The last part covers 
the political aspects and threats to natural resource use within the river basins in the MENA 
region.  

Islam and the Politics of Everyday Life in the Middle East (SIMS55) aims to move beyond over-
simplified and dichotomous approaches to the complex set of phenomena we refer to as 
‘Islam’. It explores the complexity of the social processes defining, constructing and 
traversing Islamic discourse and Muslim practice. Based on joint readings, discussions and 

presentations of recent academic research, this course theoretically and empirically explores 
the impact of Islamic discourse and Muslim practice in contemporary Middle Eastern 
societies, from social, political and cultural perspectives. Two main questions underpin the 
readings, discussions and assignments: 

๏ How do Islamic concepts, practices, norms and ideals (and debates thereupon) interrelate 
with broader socio-economic and political-strategic trajectories in the Middle Eastern 
region? 

๏ What are the power effects of Islamic/Muslim discourse and practice (or the critique 
thereof ), from individual, social, political, cultural, consumerist and strategic 
perspectives? 

The course is organised in four thematic sections, to the following effect: i) Theorising 
religion, power and representation in the Middle East; ii) Imagining religious order(s) and 
communities; iii) Religious consumption, affect, embodiment and visual (re)presentation; iv) 
Individual specialisation, presentation & opposition. 

Gender and Politics in the Middle East (SIMS57) aims to confront prevailing stereotypes, both 
Western and Middle Eastern, about women, men, femininity, and masculinity in the Middle 
East while fostering students’ capacity for critical reflection. The focus will be on the 
importance of gender to the practice of political life in the Middle east, emphasising the 
social, political, economic, and cultural contexts of these dynamics, their role in the 
distribution of power, political organisation, and the boundary between public and private 
life. The course emphasizes political issues, but is interdisciplinary in nature and draws 
heavily from the disciplines of sociology, political science, anthropology, public health, and 
women’s studies, among others. Subjects covered include the interaction of religion, law, and 
interpretation; modernisation, secularism, and Islamism; the gendered nature of the state, 
nationalism and conflict; resistance and globalisation; political representation and 
participation; Orientalism, colonialism and imperialism; the mobilisation of women’s 
movements; and political representation and participation. Case studies on women’s legal 
rights, the gendered nature of the state, and the participation of women in formal politics 
will be covered. The course will also provide a historical overview of women’s status and 
issues in the MENA region. 

More information about all four courses can be found on Graduate School’s website.

https://www.graduateschool.sam.lu.se/graduate-school
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