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Dear colleagues,

One of the benefits of Graduate School’s peculiar organisational setup is that we 
talk a lot with our friends and partners around the faculty, both because we want 
to and because we absolutely have to. That also means that we sometimes sniff 
out good ideas that we then try to integrate in our own processes. When we 
noted that the Department of Media and Communication seemed to maintain a 
particularly active and successful mentorship programme, it clicked right in with 
our plans to beef up our own efforts in this area. We decided to dig deeper and 
see what was actually being offered – and how – not just at Media & Com., but at 
all our many partner departments.

Great minds think alike, and as it turned out mentoring and mentorship 
discussions were popping up in many places around that time. That made us up 
our ambitions, and to help kickstart these embryonic talks we decided to write a 
full report on the findings. This will hopefully engender new thoughts, new ideas 
and new discussions about how we can potentially plan and make use of 
mentoring resources. This, then, is not by any means the final word on the topic, 
but rather the first entry in what we hope will be a fruitful exchange of views.

The report has been compiled by Graduate School’s Bulëza Emerllahu and Lucie 
Larssonova, who are not only eminently able people in general, but who had also 
long nurtured ambitions to substantially improve our work with mentoring – that 
sort of energy is crucial when a project is to be brought from abstract ideas to 
concrete action and plain hard graft. A special shout-out to Christine Sandal and 
Hario Priambodho from Media and Com. is also in order: we drafted them in to 
do much of the legwork to collect the data that we present in the report, and 
they certainly did not disappoint.

Other people who have helped us in this effort include, but are not limited to, 
Andrea del Carmen Tock Sican, Lee Jian Chung, Amanda Elgh, Alex Eslick, 
Annette Hill, Åse Inner-Ker, Pavla Kruzela, and Andrew Martin Niwagaba. 
Thank you all for your contributions!

Mikael Sundström, Director of Studies, Graduate School
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Mentoring as a way to aid students is 
generally thought of as a Very Good 
Thing®. But… what is it? Or rather, what 
can it be? Mentoring is one of these terms 
that carry a lot of goodwill, but rather less 
shared and precise meaning. 

At Graduate School, we wanted to find out 
more about mentoring, and how we could 
improve our work with it. Where better to 
turn than to our own colleagues around the 
faculty? This report is the first step for us 
to structure our thinking about the 
generous mentoring umbrella term, and 
how mentoring activities can be organised. 
It is also our way to initiate broader 
discussions about these issues and 
opportunities.

Preface by the 
Director of Studies
@ Graduate School

Mikael Sundström
Director of Studies at  
Graduate School
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Introduction

In the spring of 2019, Graduate School identified a need to look over and improve 
upon its already existing SI mentorship programme. In so doing, we were 
interested in finding out more about how mentoring worked at the other Faculty 
departments. We initially reached out to the Department of Media and 
Communication to talk ‘best practices,’ but we quickly found ourselves eager to 
learn more – Which other departments around the faculty had a working mentor 
programme? How did these departments work with mentors? What were their thoughts on 
mentoring? Could we work together? 

It was precisely this curiosity that resulted in the ‘Mentor Fact-Finding Mission’. 
Graduate School wasted no time in drafting in Hario Priambodho and Christine 
Sandal, former mentors at the Department of Media and Communication, to 
contact all of the departments at the Faculty of Social Sciences, with the aim to 
map out the various forms of mentoring available. 

In the image below, you will find an overview of mentoring at Lund University. 
This report however will focus specifically on the local levels of mentoring (SI and 
general/other) found at the Faculty of Social Sciences’ departments. 
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Bulëza Emerllahu 
Programme Coordinator
Graduate School

Lucie Larssonova
Programme Coordinator
Graduate School

Introduction

Our hope is that the Mentorship Report can be 
used as an aid to all of the Faculty’s departments, 
technical/administrative and teaching staff 
alike, in recognising the importance of 
mentorship programs and discovering ways to 
bridge gaps – both the gaps we identify within 
our own mentorship programs, but even the gaps 
we find in collaborating with one another. 



Executive Summary

Value of Mentoring
Through written contributions from teachers, programme coordinators, mentors and 
students around the Faculty of Social Sciences, this chapter focuses on the value of 
mentoring. 

Report
This report maps out the state of mentoring across the Social Science Faculty on both 
undergraduate and graduate level. Through interviews with university staff, mentors 
and students it was shown that mentoring is an effective academic learning tool that 
creates a safe space for students to improve and connect.

Important factors for a well running mentoring programme are: the choice of 
SI-mentors, an emphasis on communication regarding collaboration between staff, 
mentors and students as well as the promotion of mentoring among students.

The findings show that there is a varying degree of SI implementation within different 
departments and levels (graduate/undergraduate), variation in student attendance and 
the recruitment of SI mentors.

The main challenges reported were lack of time on the side of the administration, 
bringing across the value of SI mentoring to both student and LU staff and motivating 
students to attend the SI meetings.

The main desired improvements generally consist of creating a better organisational 
and communicative structure for mentoring across all the departments and increased 
resources (e.g. labor, time, money) that are available for mentors and coordinators to 
ensure a more recognised and continuous form of mentoring.

SI – Where it All Began
This segment delves into the history of SI at the Faculty of Social Sciences and 
presents several suggestions for improvements, directly from the source herself. Pavla 
Kruzela, teacher at the Department of Service Management and Service Studies, 
introduced SI-mentoring to the Faculty of Social Sciences in 2010. 
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In acting in the role of SI mentor, it immediately took me way, way  
back to when I started my journey here at the grandiose and 

perhaps intimidating environment of Graduate School.  
How did I feel, what were my troubles,  

where can I buy a cheap beer? 

Alex Eslick, Global Studies

 New incoming students undoubtedly face challenges in 
different forms. Some students are scared that they don't  

have what it takes. Some students are confident but  
crumble at their first bad grade. Some students are  
paralyzed because they still don't know how to sort  

their recyclables. I am still here though, and  
I have the SI leaders to thank for that.

Lee Jian Chung, Media and Communication

One of the keys to learning is repetition, and setting up  
SI sessions is a good, peer-supported way of  

assuring that repetition is there. 

Åse Innes-Ker, Psychology

“

“

“
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The Value of Mentoring

Anette Hill, teacher at the Department of Media and Communication, 
discusses the value of mentoring 

To participate in education at 
Lund University is an exciting and 
challenging experience. When 
new students arrive it’s reassuring 
to know that mentors offer a 
helping hand, providing practical 
information, social support and a 
listening ear to questions on 
studying in a Nordic educational 
environment. One of the key 

points raised in this report on mentoring across the Faculty of Social Sciences is 
that the flow of mentoring from undergraduate to postgraduate levels helps to 
generate a wealth of knowledge about how to survive and flourish in this higher 
educational institution.

From my own experience of running a postgraduate programme in Media and 
Communication our mentors are on hand from day one to guide and encourage 
new students all the way through their first course to their final hand in of the 
thesis. Good mentors are the heart of our programme. They are embedded in the 
programme’s values to offer a critical approach to contemporary social, political 
and cultural issues in media and communications. The mentors enable our 
students to learn fast, to train their analytical voice, and in so doing tackle 
contemporary cases which highlight knowledge, power and social relations in 
transnational media environments. The mentors listen and recognise and 
empower a diverse range of students, enabling equality across our participatory 
learning environment.

One of the key points raised in this report is the importance of continuity, that 
knowledge is shared, written down, observed and acted upon by one group of 
mentors to another. Good mentoring can ensure high quality education and a 
positive and nurturing student experience; who better to know this than the 
mentors themselves, and who better to articulate such embodied knowledge than 
the writers of this report who now pass on their knowledge to us all.
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The Value of 
mentoring

Bulëza Emerllahu 
Programme Coordinators
Graduate School

The following segment looks at the value of mentoring 
from four different perspectives – teacher, programme 
coordinator, mentor, and student. 

Lucie Larssonova
Programme Coordinators
Graduate School



Åse Innes-Ker, teacher at the Department of Psychology, gives her perspective on 
SI-mentoring

As I geared up to teach my first master’s course in 
Philosophy of psychological science, I was 
approached by a former student, Patric, who asked if 
he could serve as SI mentor for the course. We had 
just started training SI mentors to be support for 
our statistics and methods courses, so it wasn’t clear 
that we could or even needed a mentor for my 
course, but we decided to take a chance. This was 
wildly successful. It is a dense, intense course, and 
having Patric there to help navigating the material 
was invaluable. The students were grateful. Since 
then, we have had SI mentors each time we give the 
course, except one year. We quickly re-instated it 

after that. These days, we recruit our mentors from students who did well in the 
course. The mentors are highly appreciated both for the Philosophy course and the 
statistics and the methods and statistics course for which they were originally 
intended. In fact, there have been requests to provide them for our course in 
Cognition and Neuroscience. 

One of the keys to learning is repetition, and setting up SI sessions is a good, 
peer-supported way of assuring that repetition is there – outside studying on one’s 
own. Having experienced peers guiding you through the material is also helpful, 
possibly because it is easier to ask a peer than a prof. I think of myself as approachable 
but, as anybody teaching international students know, many students are reluctant to 
approach the teacher because in their country of origin this is something you don’t do.

I also think this helps with strengthening what we call the “informal” curriculum. 
Helping new students adjust to all the implicit rules of being a student at Lund with 
the help from the old-timers. This in itself is valuable, and something that an 
institution or faculty cannot provide without the help of the students.

Bulëza Emerllahu, Programme Coordinator at Graduate School, elaborates on why 
mentoring should be made a priority at universities
Access to education is considered to be one of the biggest privileges in today’s world. 
When educational institutions are scrutinised for their accessibility and fairness, most 
of us turn our eyes to entry requirements and admission procedures. We tend to 
evaluate universities, schools and even education systems by their permeability and 
openness. Who can get in and who can’t?

While these questions are vital, they do not 
address what happens after the students have 
been picked and introduced to their new 
environments. It is as though we assume that 
equal opportunity is given once the doors to the 
lecture halls have been shut. Structural problems 
like drop-outs, mental health problems, 
depression and procrastination often prove us 
otherwise. 

Our students come from all over the world and 
have different background, but they all go through the same tough transition leaving 
their familiar environments behind and entering university. Students who used to be 
top of their class suddenly find themselves among the best from all over the world. 
This sudden shift in reality is known to trigger difficult feelings. Am I good enough? 
Do I belong here? Can I make it? Especially for first-generation and low-income 
students, these questions can get into the way of a finished degree and even worse, 
ruin a person’s self-esteem.

It is time to acknowledge how diverse the student body is and create a learning 
environment in which everyone can succeed. As programme coordinators and former 
students, we see huge potential for mentoring within Lund University. Mentoring is a 
chance not only to reconcile the differences between our cultural approaches to 
learning but also to foster cooperation among students and a general atmosphere of 
curiosity. 

There are plenty of best mentoring practices out there such the Reach Higher 
initiative founded by Michelle Obama, who herself described feelings of inadequacy 
during college in her book Becoming. The idea is simple: invest in school counselling 
and a mentorship that goes beyond discussing readings. It is common knowledge that 
success at university depends on much more than the ability to process, organise and 
present information. In most cases good students are not smarter than their peers but 
they are better in handling their freedom, creating a balanced everyday life, finding 
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friends, motivating themselves in hard times and so on. And mentoring is the perfect 
opportunity in which one can share some of that life wisdom. 

That being said, a mentoring programme can only be as good as the effort that is put 
into it. Sadly, voluntary programs that mostly depend on students’ engagement do not 
always make it to the top of our to-do lists. That is why I strongly believe that our 
approach should be to not only create mentorship programs, but create a mentoring 
culture. How do you do that? It begins with little things like talking more about 
mentoring, writing about it, promoting it. Not only to the students but to teachers, 
programme coordinators, directors of studies. Only by showing how mentoring 
benefits everyone can we actually get everyone enthusiastic about it. 

Lund University is ranked among the best universities in the world and when we think 
of excellence, we also think of getting the best students. My wish would be that we 
measure excellence by our ability to provide a study environment where students 
become the best version of themselves instead. That is why I believe it is crucial to 
ensure that mentoring is granted the financial resources that it needs to get out of its 
sometimes stigmatised image and become a vital part of good education that is truly 
gainable for everyone. 

Amanda Elgh, Student Coordinator at LUCSUS, introduces the LUMES Buddies 
Programme

“When I arrived in Lund I was already part of a community. 
I was surprised when students from other programmes told 
me that they didn’t know their classmates. I had known mine 
since April!”

This comment, made by one of our 43 new students that 
started our MSc programme in Environmental Studies and 
Sustainability Science (LUMES) in August this year, 
summarizes the idea of the LUMES buddy programme 
pretty well. 

LUMES is one of the oldest international master’s 
programmes at Lund University and, since we started in 1997, 

we have had some form of “welcome to the programme/family/community” mentors 
(or buddies as we call them now that the university has its own mentors programme) 
to greet our new students. The reasoning behind our buddy programme, which I have 
admittedly come to understand the real value of only in the later years, is to make new 
students feel relaxed, welcomed and excited for what is to come. Put in a nutshell, we 
want to give them a little taste of the #LUMESlove before starting the programme. 

The idea is not to help the students prepare academically (we have a pre-course 
assignment and other tutors for that) but I still believe that it does this indirectly. 
Having a contact within the programme, a buddy that has reached out to you and that 
you can contact at any time, takes away some of the stress of starting a new education, 
moving to a new place and figuring out all the practical things, which hopefully saves 
you energy that can be used for academic preparations.

To be a buddy is optional and something that the current students sign up for in early 
spring, after having attended a fika and information meeting held by me, LUMES 
Student Coordinator. As a buddy, together with your partner*, you commit to sending 
a welcome email before the summer, answering any questions that your mentees might 
have (or forwarding the question to me in case the answer is unknown). The buddies 
are also encouraged to meet up with their mentees when they arrive in Lund, and most 
do this although it is voluntary. 

*As not all current students want to be mentors, and we want to offer all new students 
a buddy contact, the buddies are divided into pairs and normally have a group of 5-7 
new students to take care of. 

In parallel to the buddies-mentees programme we also start up a group page on 
Facebook for the new batch of students. All of the new ones, and all of the 2nd year 
students that are interested, are invited and welcome to join the group. The group is 
usually active – new students and older students introduce themselves to one another 
and ask each other questions. As the Student Coordinator I make it clear from the 
beginning that I will not play an active role in the group unless I am “tagged” and 
usually this works really well as the “old” students are eager to share their knowledge 
with the new ones. As soon as the students have arrived in Lund I hand over the group 
administering to them and leave the group.

Setting up the buddy programme and the Facebook group, and making sure that things 
work as they should (remind buddies to send a welcome email, prepare an FAQ, etc.) 
takes a couple of hours of work but it really pays off ! Not only do the new students 
appreciate it but, in my experience, it “saves” me from a lot of emails and phone calls; 
many of the students feel more comfortable asking their peers in a closed group on 
Facebook, or their buddies through an email, than sending an email to a “formal” 
contact at the university (that is, before they have met me at least ha-ha). 

Enabling new and “old” students to establish contact is a small thing to do but has a 
great impact. I recommend that anyone whom is interested in doing something to help 
their students prepare, before starting their education at LU, do the same. I also know 
that there is an interest from non-LUMES students in this, at least in the Facebook 
group, as we get requests from students from other programmes to join (which they 
unfortunately can’t). Just do it!
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Christine Sandal and Hario Priambodho, former mentors at the Department of 
Media and Communication, on how to establish a mentoring programme
In a programme and also university 
setting where students come from 
various different academic 
backgrounds and nationalities, it is 
paramount that each incoming 
student should have the opportunity 
to quickly adjust with their new 
environment. One way to facilitate 
this process, which has been proven 
based on the experience of the Media 
and Communication department, in enhancing both students’ academic performance 
and social wellbeing is through SI (Supplementary Instructions) mentoring. In Media 
and Communication, which is grounded in critical approaches on contemporary 
socio-cultural issues in media, mentoring is an integral and important part of the 
education. 

A good mentoring programme starts with the selection of new SI leaders. In 
collaboration with the programme director and SI coordinator, previous SI leaders 
typically come up with a list of potential mentors from the first-year students. The 
recommended students are chosen based on their regular attendance and participation 
in SI meetings, willingness to help others, social skills, academic performance, while 
also taking into consideration their backgrounds and gender. Following this, a 
handover takes place to set their expectations and get them used to the routines. Just 
before the start of the new term, the incoming SI leaders participate in an SI training 
programme where they are familiarised with the SI concept to uphold the standards of 
SI. 

Preferably the meetings are held weekly, in order to establish the continuity crucial for 
good attendance. Moreover, group sizes of 6-20 students per SI leader ensures the 
possibility of lively discussions and provides a small enough setting to feel safe. The 
fika provided during the meetings also contribute to this relaxed and informal 
atmosphere. In general, the meetings begin with SI leaders asking the students about 
initial concerns and questions regarding the previous class content, future assignments, 
but also how they are getting along. Afterwards, SI leaders facilitate a lively discussion 
centred on course content and literature or provide exercises and go through study 
questions. While not answering direct questions (as SI leaders are not teachers), they 
lead the direction of the discussion and give additional insights based on previous 
experience. At the conclusion of a meeting, talking points are summarised and ideas 

for the next meeting are pitched. Ideally the SI leaders meet for a short evaluation 
while cleaning up. In addition to the SI core as described above, Media and 
Communication mentoring on the master’s level also entails social events occasionally 
organised by the SI leaders, such as board game afternoons or end of term potluck 
events.

With the above said, there are still some challenges that SI leaders are facing. For 
example, there are questions how to best attract students to come to SI meetings and 
keep attendance consistent. While in the meetings, there is also a matter of how to 
encourage participation from students and keep the balance between the roles as SI 
leader and not becoming a teacher. Nevertheless, SI leaders have the opportunity to 
gain valuable pedagogical, leadership, and social experience, which may be beneficial in 
their future careers. SI leaders can help establish a positive learning environment that 
contributes to the creation of a productive learning culture and a strong sense 
belonging. On the flip side, being an SI leader is a balancing act between being 
students but also living up to the expectations entrusted by the department. On one 
hand trust needs to be established with students in order for them to perceive SI as a 
safe environment for them to open up. Trust also needs to be built with the SI 
coordinator and lecturers so they know the SI leaders will reliably perform their 
responsibilities independently.

Andrew Martin Niwagaba, former SI mentor for the Master in Development 
Studies at Graduate School, about his experiences as a 
mentor
I facilitated Supplementary Instruction for SIMP35, Theories 
and Issues in Development. The course focuses on development 
and sustainability in times of poverty, inequality and climate 
change. I tried to balance the focus on the different topics 
because of the interconnections that arise when dealing with 
Development issues.

The sessions flowed smoothly because the discussion is 
among students on an issue they have studied and acquired 
knowledge about. The difficulties/concerns start to manifest 

themselves as the reality of the final paper sets in. This is to be anticipated. The issue 
in this case rotates around identifying a research topic and research questions for the 
final paper. As the facilitator, I asked the participants who needed help with this to 
present their work to the group and get constructive feedback from their peers. We 
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patiently went through the different ideas and allowed ourselves more time if it was 
needed. It turned out that the feedback was helpful.

A typical SI session began with hours of preparations for the session in the library. I 
made it a point to prepare for the sessions and developed a coordinated plan with a 
clear idea on the topic a particular session was to focus on, and the instructional 
strategies to ease the facilitation of the session. The sessions always began after the 
academic quarter and we had a break at the end of the hour. I always made sure that I 
was at the venue 15 minutes before the session to arrange the room. The room 
setting/sitting arrangement is important because these sessions are informal with no 
hierarchies and it is important that we interact as equals/students. 

Once the session was underway, I would then go on to welcome the students, 
emphasise that the session was an informal one and encourage the students to feel free 
to participate. I also took time to remind them that there was no wrong or right 
answer, and that our main objective was to try and understand the course content. I 
would allow for a brief introduction of the participants in the interest of those 
attending for the first time. 

I would first engage the students to give a critical reflection of the topic basing on the 
knowledge they acquired in class and then continue to ask questions that relate to the 
topic and the course in general as a facilitator. This provided space for the participants 
to engage and do the talking. 

I tried to encourage teamwork and collaborative learning throughout the session, gave 
each one of the participants equal opportunity to speak, ask questions and respond to 
other participants’ questions. At the end of the session, I would thank the participants 
for their contributions, announce the following SI session and wish them a good day. 

The course is interdisciplinary in nature and attracts students from different social 
science disciplines and diverse academic/university cultures. It is thus important for 
the students to have a platform and space to learn from each other and share 
experiences. This space is provided for by SI sessions. 

At the individual level, I was presented with the opportunity to continue to grow my 
ability to communicate with others, facilitate discussions and actively listen to others’ 
thoughts and reasoning. Having the opportunity to actively listen to the participants 
discuss the course issues, sharing views and making meaning of their own knowledge 
and experiences serves as a memorable experience for me.

I also had the opportunity to inspire different individuals, help the participants learn 
from each other and improved my self-confidence. I gained a deeper understanding of 
the course by learning from the diverse views/perspectives of the participants.

Alex Eslick, former SI mentor for the Master in Global 
Studies at Graduate School, about his experiences as a mentor
In acting in the role of SI mentor, it immediately took me way, 
way back to when I started my journey here at the grandiose 
and perhaps intimidating environment of Graduate School. 
How did I feel, what were my troubles, where can I buy a 
cheap beer? How could I best aid these fresh faced and 
enthused scholars on the start of their path into the academic 
unknown? I believe I first tried to assuage anxieties with 
sharing my own feelings of incredulity, of inadequacy with my 

talents and knowledge, and that this was a first step, a time to investigate ideas, to 
work on a process that would see students through two years of study and eventually 
to face the behemoth that is a master thesis. 

As Global Studies is a panoply of broad and diverse areas of research, the majority of 
our sessions were focused on making connections between topics, readings, case 
studies and disciplines; mostly messy mind maps on the whiteboard, in an attempt to 
pull red strings together, to germinate ideas for arguments and assignments. 
Additionally, questions were raised on reading with purpose, the writing process, paper 
structure and how to produce those treasured balanced ‘elegant’ arguments.     

I would like to thank all those students who participated, I personally really enjoyed 
meeting those individuals and the invigorating discussions they produced. The sessions 
would have been nothing if it weren’t for those brave few. I hope in some way the time 
has helped and has aided those initial steps on what I am sure is to be a fruitful, 
stimulating and enjoyable time in these hallowed halls and beyond. 

Andrea del Carmen Tock Sican, former mentor of the Master in Social Studies of 
Gender at Graduate School, about the perks of being a mentor
One of my priorities was to encourage new students to 
engage with critical thinking and how they could develop 
their ideas using the course literature. I warned them against 
memorisation, individualistic thinking and being 
competition-driven since education is so much more than 
that – especially in Sweden. It can be a very rewarding 
experience when learning communities are in place and 
people can begin to produce knowledge.

For the course I was tutoring – SIMP25 – the main topics 
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were intersectionality, post-colonialism, gender performativity and masculinities. Many 
times, the students had already grasped the contents of the topics but were still 
interested in discussing them further. The diversity of thinking was one of the things 
that I found more inspiring.

The session for me usually started one or two days before meeting the students: I 
would start by taking a look at that week’s topic and the reading list. I would then look 
at my notes and afterwards I would focus on the most important concepts and read 
those particular pages so I would have it “fresh.” After that I would think of different 
questions to start the conversation in case the students were shy or did not have any 
particular questions. On the meeting with the students we would usually have 
interesting conversations regarding the topics and if there was something in particular 
that was difficult, I would encourage everyone to try to solve it together.

Overall, being an SI tutor has been one of the most rewarding experiences during my 
master studies. Not only did I get to learn from the first-year students and their 
perspectives, and re-read and strengthen the knowledge acquired in my first year, but I 
also got to make new friends.

Lee Jian Chung, a second-year Master’s student from the Department of Media and 
Communication, on receiving mentoring as a first-year student
New incoming students undoubtedly face challenges in different forms. For example, 
some students are scared that they don't have what it takes. Some students are 
confident but crumble at their first bad grade. Some 
students are paralysed because they still don't know 
how to sort their recyclables.

I should know because I have been that student at 
different times throughout the last year. The plastics 
and aluminium are piling up in my kitchen. I am still 
here though, and I have the SI leaders to thank for 
that. This is because they've been through it before. 
They know how to approach readings and 
assignments and taught us how to do so. Most 
importantly, they nurtured an environment where 
my classmates and I could talk through ideas and 
problems together.

It helped to have SI leaders who have had the same teething problems as we did. 
There was no sugarcoating how difficult it would get but, if they could make it, so 
could we. The academic and professional backgrounds of the SI leaders mirrored that 

of the cohort. As such, they could identify challenges or problems that they might not 
have noticed individually. For instance, one of the SI leaders was a former journalist, 
like myself. Hearing him reflect on his first few classes helped me prepare for my own.

What was important is how they taught us to think. They didn't simply answer our 
every question during our weekly sessions. Instead, they encouraged us to work 
through and discuss it among ourselves. This trained us to think critically about our 
readings, most of which do not offer simple explanations. Discussing these questions 
has also made my cohort more supportive and collaborative. It's common to find us 
explaining concepts or bouncing ideas off one another during these sessions. These 
conversations often continue into my cohort's WhatsApp group. 

It's difficult then to suggest what future SI leaders could improve on. They could 
encourage new students to mingle by hosting more get-togethers. I recognise this is 
not their responsibility. However, it could foster trust between SI leaders and the 
cohort. In terms of discussing assignments, the SI leaders know what the professors 
are looking for.

My SI leaders have been exceptional in making themselves available to students. 
However, it would be good to know where they draw the line as we do not want to 
intrude upon their personal time. For instance, I can't imagine they would want to 
spend their Christmas holidays answering our questions. Setting boundaries would 
help SI leaders' well-being and encourage students to be more independent.

The SI leaders are one of the strengths of the program. They helped students weather 
those first few difficult months. They helped students stomach bad grades and, more 
importantly, learn from them. And, maybe one day, they will help me figure out 
Swedish recycling bins.

9



4

Report
SI mentoring should give students with different backgrounds an equal 
opportunity to get through their studies and adapt to student life. With the help 
of SI complemented by other social and academic activities, a sense of belonging 
within each department’s programme can be achieved. Based on this, a study was 
conducted that mapped out the state of mentoring across the Social Sciences’ 
departments at Lund University. The study was conducted from 28 March 2019 
until 24 May 2019. All 12 departments have participated in the study. Across these 
departments, we have gathered data through interviews and surveys with staff, SI 
leaders, and students.

Quantitative Summary
Of the 12 departments that were surveyed, 6 departments have an established SI 
mentoring core at the undergraduate level, 4 have an established SI mentoring 
core at the master’s level, 1 department (LUCSUS) has mentoring without SI 
core on the master’s level, 3 departments on the master’s level (Sociology, 
Sociology of Law, and Gender Studies) will commence SI mentoring in Autumn 
2019. Of the departments that have SI mentoring in place, they all have 
dedicated SI coordinators who are responsible for organising, coordinating, and 
supporting SI leaders in their tasks. The distribution of SI mentoring on both 
undergraduate and master’s level can be seen in the tables below:
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Table 1.1 Undergraduate Program

Department SI Mentoring and 
Cohort Size Year Started Number of SI 

Leaders

Gender Studies No SI Mentoring N/A N/A

Human Geography

On Development 
Studies programme 
(no information on 

cohort size)

No information 4-5 SI leaders

LUCSUS No SI Mentoring N/A N/A

Media and 
Communication

On A (100 students), 
B (30-40 students), 
and C (30 students) 

levels

2011
A level: 4 SI leaders; B 
level: 1-2 SI leaders, C 

level: 1 SI leaders

Middle Eastern 
Studies

No SI Mentoring N/A N/A

Political Science

On A (150-200 
students), B (80-100 
students), and C (100 

students) levels 

2003
5-6 SI leaders in total 

for all levels

Psychology
On A level (150 

students) and C level 
(45 students)

2012 A level: 2 SI leaders; C 
level: 2 SI leaders

Service Management No information No information No information

Social Work
On A level and B level 
(no information on 

cohort size)
2016

4 SI leaders on term 1 
on A level, 4 SI 

leaders on term 2 on 
A/B level, and 4 SI 

leaders on term 3 on 
A level

Sociology Only on A level (100 
students) 2013 4 SI leaders

Sociology of Law No SI Mentoring N/A N/A

Strategic 
Communication No SI Mentoring N/A N/A

        Table 1.2 Master’s Program

Department SI Mentoring and 
Cohort Size Year Started Number of SI 

Leaders

Gender Studies No SI Mentoring N/A N/A

Human Geography No SI mentoring N/A N/A

LUCSUS
Not SI Core  
(65 students)

N/A
10 students 
(not SI trained 

leaders)

Media and 
Communication

Yes 
(Around 30 students) 2014 3-4 SI leaders

Middle Eastern 
Studies

No SI Mentoring N/A N/A

Political Science  No SI mentoring N/A N/A

Psychology Yes 
(28-41 students) 2011 3-4 SI leaders

Service Management Yes  
(45-60 students) 2014 or 2015 3 SI leaders

Social Work No SI mentoring N/A N/A

Sociology Not yet  
(Around 30 students) Starting Autumn 2019

1 SI leader 
(Starting Autumn 

2019)

Sociology of Law
Not yet 

(15-20 students)
Starting Autumn 2019

2 SI leaders 
(Starting Autumn 

2019)

Strategic 
Communication

Yes 
(35-40 students) 2018 3 SI leaders

* A-/B-/C-level refers to the Swedish undergraduate education system 
(A=grundkurs, B=fortsättningskurs, C=kandidatkurs)
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Qualitative Summary
Reasons for having SI

The first main apparent reason for departments to have SI mentoring is in order to 
support students academically as a learning tool, which applies for both the 
undergraduate and master’s level. For example, certain courses are known to be tough 
in that they demand a lot from students or it could also prepare students in writing 
their assignments. This notion was reinforced by students and SI leaders in which they 
felt it would be disadvantageous to not come to SI meetings because they consider 
meetings to be a safe place for questions, they get additional time for learning, and get 
insight on SI leaders’ previous experiences. Furthermore, expectations for class 
assignments, course structure, and also getting new perspectives are also named as 
benefits. SI leaders themselves stated their tasks to be supporting their peers in their 
studies, stimulating all students (not only those who require help), and also deepen 
discussions on course material. All of this seems to result in increased motivation and 
inspiration, which ensures better grades and an increase in passing students.

On the other hand, there were also reasons given by students on why some individuals 
may not come to SI meetings. It was noted that some students felt studying on their 
own was more beneficial and that some SI meetings were unhelpful. There were also 
concerns about time limitations especially from students who are also working 
part-time. Another reason on why students may not come to SI is that they’re not 
socially bonded with their cohort and hence they are less invested in the program. 
Opposite of this, students who do attend SI meetings report an increased feeling of 
belonging within their cohort and the programs.

Seeing how early social guidance is important to foster a sense of belonging and 
identity in the program, some departments (e.g. Media and Communication, Political 
Science, and Strategic Communication) think social aspects should complement SI. 
Such social activities may entail events or activities before and during the duration of 
the programs, for example potlucks, picnics, or quizzes. These social activities were 
also appreciated by students who felt it nurtured social bonding among the cohort. In 
this respect, social aspects are thought to be beneficial for students coming from 
outside of Sweden, especially for international master’s students to integrate into the 
Swedish system more easily. Additionally, it also helps lessen the feeling of loneliness 
some students might experience having started a new university program. Hence SI 
leaders play a big role in supporting students not only academically, but also socially 
and emotionally. In short, SI shows students they are valued not only based on their 
academic performance but also recognised as people.

On the other hand, it was noted that social aspects should be clearly defined as 
something distinct from the SI core, especially on the undergraduate level where social 
activities are not explicitly part of SI mentoring. This ensures continuity in the 
consistency and content of the SI meetings and it also makes SI recognisable across 
different departments and programs. Thereby it establishes a constant image of SI as a 
part of the social sciences’ education.

In summary, the main goals for having SI are four-fold. Firstly, SI should help students 
get through their studies successfully. Secondly, social bonding through SI meetings 
can increase motivation among students as it helps acclimatise them to the program’s 
values, establishes a lasting network and legacy, and creates a proper learning mindset. 
Thirdly, SI provides a safe space for students to gain information, ask questions, and 
receive help that’s independent from the department. And finally, SI would ideally 
bestow all students with equal opportunity to flourish in their respective programs. 

Selecting SI leaders

As the cornerstone of the SI mentoring program, SI leaders are expected to fulfil 
certain criteria in order for the mentoring to be constructive and effective. Therefore, 
it was noted that SI leaders should possess good academic results though not 
necessarily flawless in terms of grades. Ideally, SI leaders for the undergraduate level 
are students who have already taken the courses successfully. For the master’s level, 
ideally SI leaders are second year master’s students who are staying in Lund 
(considering some programs have internships or exchanges abroad in the third term). 
But it was suggested that PhD students, alumni, or even first-year students can also be 
SI leaders for the master’s level. There’s also a possibility in the future that SI leaders 
can come from a different department within the social sciences through the 
formation of a “mentor pool”. 

In addition to academic merits, SI leaders should also possess a sense of responsibility, 
exhibit trustworthiness, 
should identify with the 
program’s values, and 
should have attended SI 
meetings regularly. When 
selecting SI leaders, there 
should be a good mix of 
gender and nationalities 
(if applicable) to ensure 
the needs of all students 
are met.
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These notions were reinforced by SI leaders and students in how they envision an ideal 
SI leader would be, where open-mindedness and non-biased personalities are valued. 
Generally speaking, students appreciate experienced SI leaders that are resourceful 
and nice as human beings. Thus, SI leaders should be sensitive regarding social matters 
and cannot be authoritarian or bullies as that can create a counterproductive learning 
environment.

This shows the importance of selecting the right SI leaders as they will determine the 
success of the SI mentoring program. Approaches in selecting SI leaders differed 
between departments, in which two main methods were employed: handpicking SI 
leaders and letting students apply themselves. In terms of handpicking students, 
previous SI leaders alongside teachers can be asked to recommend a handful of 
students that they consider worthy of becoming leaders. Simultaneously, handpicking 
ensures the quality of the SI leaders as well as avoiding situations where the 
departments have to reject students. Having students apply themselves either through 
open calls via email or course evaluation sheets is another possibility that some 
departments have utilised. However, having too few students responding to the 
application can lead to a situation where unsuitable students end up being SI leaders 
due to lack of choices.  

Communication and organisation of SI

It was found that SI coordinators also play a big role in ensuring the success of SI 
mentoring. Fundamentally, SI coordinators should be responsible for kickstarting the 
mentoring process, providing logistical support to SI leaders, meeting SI leaders 
regularly or when required, and evaluating the mentoring program. If there was no 
dedicated SI coordinator, the SI mentoring might lose momentum. In cases without 
an SI coordinator, SI leaders were expected to self-organise and work independently. 
However, it is also important that SI coordinators give SI leaders enough freedom and 
independence to do their own tasks based on the students’ needs. In their relationship 
with SI leaders, there also needs to be mutual trust and respect, otherwise the working 
synergy would suffer and result in a toxic and counterproductive relationship. SI 
coordinators should also act as a buffer between SI leaders and lecturers specifically in 
terms of teacher evaluations, feedback, or course-related problems.

Another task the SI coordinator should be responsible for is facilitating a smooth 
handover between outgoing SI leaders and the incoming SI leaders. If not, there is a 
risk that previous experiences will get lost and the mentoring programme will need to 
start from zero again. Ideally a face-to-face meeting between outgoing and incoming 
SI leaders is arranged or even a trial run is given to them by the outgoing SI leaders 
before the official SI training begins.

Furthermore, the SI coordinator is the main conduit of information to spread 
awareness of the SI mentoring within the program. This can be done through 
programme welcome letters, programme website, socialisation with SI leaders at the 
welcome event or the first lecture, reminders through email, and Live@Lund. It was 
noted that having SI meetings in the course schedule has increased participation of 
the meetings themselves. In tandem with SI coordinators, SI leaders can also raise 
awareness by creating a dedicated group (e.g. through Facebook or WhatsApp) for the 
new cohort to establish continuous communication. Ultimately, a good 
communication line with students raises awareness on SI mentoring. 

The Current State of SI Mentoring

Across different departments, we can see SI has had varying degrees of success. In 
some cases, attendance started out high and eventually dwindled as the term went 
along. In another case, attendance has been continuously good at around 60-75%. 
While in another case, attendance started off low due to students’ previous bad 
experience with SI but then positive word of mouth spread and attendance began to 
increase. And there was also a case where participation was constantly low. It was 
noted that attendance levels were shaped by group mentality, students’ level of 
investment in their studies, schedule of studies and external activities (e.g. part-time 
work), and the timing of meetings which should ideally be not too far from a lecture. 
Overall, it is the belief that SI as a concept is getting more known and reputable, 
which should make it more attractive as confirmed by some students who were 
positively surprised when they attended their first SI meeting. Additionally, according 
to evaluations from students attending SI meetings, SI mentoring is popular and 
appreciated.

A number of departments have the perception that SI mentoring is fundamentally a 
good thing; for example, in Media and Communication, SI mentoring has become an 
established part of the education. There is a belief that SI is even more advantageous 
at the master’s level in comparison to the undergraduate level, which is due to the 
varying backgrounds and levels of incoming master’s students, such as different 
nationalities and different knowledge levels (Service Management and Psychology). 
Through SI, students have another option to channel their concerns, aspirations, and 
questions, therefore lessening the burden of lecturers by creating a supportive culture 
among students in which they eventually support themselves in their studies. However, 
there were concerns that SI should not be overdone, because in reality it does take up 
resources such as time, energy, and money (Service Management and Human 
Geography). As a counterargument to this, continuous SI meetings rather than just on 
difficult courses have been shown to keep attendance high and keep students in a 
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positive learning mindset, 
which is still valuable 
enough to keep SI going 
even if attendance drops. 

Although there were many 
similarities between SI 
mentoring on the 
undergraduate level and the 
master’s level, some 

differences emerged. Students on the master‘s level have come further in their studies 
and may need less guidance in how to study. Due to their advancement in level of 
academic education, it also means that the SI meetings on master’s level have generally 
become more focused on discussions. While on the undergraduate, especially on the A 
levels, exercises are required more often and meetings need to be more structured. 
Furthermore, SI leaders on the master’s level are more self-organising while SI leaders 
on the undergraduate level may require more regular meetings with their SI 
coordinator and also may need more guidance regarding how to construct and hold 
their SI meetings. Regarding the SI coordinators, sometimes it’s the same person for 
both undergraduate and master‘s level and sometimes it’s different people. Finally, the 
undergraduate level is comprised of almost entirely Swedish speaking students which 
results in SI meetings held in Swedish, while the master‘s programmes are usually given 
in English. 

Challenges

Just like the varying degrees of successes each department has experienced, there are 
also a number of challenges faced by them in regards to SI mentoring. On the first 
level, such challenges present themselves more in a practical and logistical form, such 
as money and staff (Human Geography and LUCSUS). In these cases, departmental 
staff are often overworked and therefore prioritise other things over SI mentoring. 
Because of this, it may also affect how SI can be facilitated especially if they have no SI 
mentoring in place. This notion came to be because there were concerns about not 
knowing where to turn to when they want to start up SI mentoring as they’re not 
familiar with the SI core (LUCSUS). This is also connected to the challenge of 
selecting qualified SI leaders where questions of ethics (e.g. not wanting to hurt 
anyone’s feelings yet ensuring quality) and applicability of selection methods (e.g. 
handpicking or open calls) came up (Strategic Communication, Political Science, and 
Gender Studies).

Continuing with this notion of SI leader selection, a number of challenges arose 
regarding the lack of suitable candidates, which has led to one instance where SI 
mentoring on the undergraduate level was canceled (Gender Studies). In another 
instance, there was a shortage of willing and capable Swedish-speaking undergraduate 
students able to become SI leaders (Psychology). Moreover, on the master’s level, the 
number of second years are usually depleted in the third term and writing their theses 
in the fourth term; therefore, there’s only a select number of individuals who could 
become SI leaders. If too few applied, the quality of SI leaders may be jeopardised, 
which can potentially hinder work synergy. 

For the matter of selecting SI leaders, there is a challenge to increase interest from 
qualified students in becoming SI leaders. Some of these challenges arise from the fact 
that other part-time jobs are better paid than becoming an SI leader, which makes it 
hard to justify being an SI leader as a long-term strategic career choice while studying. 
Regarding challenges for SI leaders themselves, there is the matter of balancing their 
own studies with SI tasks and also getting students to be engaged and participate in 
the discussions during SI meetings. This can be the result of different levels of prior 
student knowledge and ability, which makes finding the right level of SI mentoring 
challenging, as choosing a middle route may disappoint both high-achieving students 
and struggling students. Ideally speaking, SI meetings should encompass all levels of 
student knowledge, to encourage high-achieving students to help struggling students, 
while at the same time deepening their own knowledge.

When it comes to the SI meetings, the main challenges come in the form of keeping 
consistently high attendance partly because some students still lack awareness of what 
SI is. Because of this, it may be hard to gauge on exactly how many SI leaders each 
department needs to train. Another challenge in regards to keeping good attendance is 
to get lecturers on board and have them promote SI mentoring and collaborate more 
with SI leaders, who in return feel more appreciated. A clearer directive from the 
department would make SI leaders’ tasks easier. There is also a need for the 
department to find the right balance between giving SI leaders free rein on their 
responsibilities, while at the same time maintaining a high quality of SI mentoring. 

Looking Forward

Based on all that was written above and the study itself, there are a number of desired 
improvements which have been addressed. Improvements can be made structurally 
and organisationally. There was a desire to have a dedicated SI supervisor on the 
faculty level that connects with the different SI coordinators in each department, and 
has regular meetings together (Service Management, Sociology, and Political Science). 
In line with the idea that there should be a closer collaboration between departments, 
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one could create a communicative platform or dedicated page for all SI matters where 
one can also collect previous SI leaders’ experiences which can be used for handovers 
and preserving knowledge (Media and Communication, Sociology, Strategic 
Communication, and Political Science). In addition to that, a solidified guideline for all 
matters SI (e.g. this report) can be distributed to all departments in order to enhance 
transparency and clarity on what SI entails for Social Sciences and to get insight on 
what other departments are doing and how (Media and Communication, Sociology, 
Service Management, Strategic Communication, Middle Eastern Studies, and Political 
Science). 

There is also a wish from SI leaders that departments could invest more resources and 
time for SI, specifically in terms of better pay for SI leaders so that it becomes a viable 
part-time job alternative in comparison to jobs outside the university. Alternatively, the 
prestige of being SI leader should be heightened more so that it becomes a valuable 
asset on a CV (i.e. certify pedagogical skills if applying for PhD positions). Teacher-SI 
leaders’ relationship is another area that can be improved. It was noted that SI leaders 
would like to see an increased involvement from lecturers which is envisioned to 
increase quality of SI and lessen the burden of mentoring as sometimes being an SI 
leader can feel like outsourced teaching. Furthermore, there is a common hope that 
departments create a mutual Social Science pool of SI leaders for emergency cases 
where there are too few qualified potential SI leaders.

One step to continuously improve SI mentoring over the years would be to provide 
more structured and frequent evaluation, which can begin by implementing better 
evaluation tools. For instance, SI evaluation can be integrated into course evaluation 
sheets to keep track of the correlation between student results and SI participation 
through statistics (Service Management and Sociology). Overall, there is a common 
wish to have more SI mentoring across the departments as exemplified by the number 
of SI mentoring on the master’s level starting in Autumn 2019 and also the level of 
interest from those that have not yet started SI mentoring during the interviews. Even 
though these improvements will no doubt be welcomed by most departments, there 
were also concerns about how rigid the faculty would push these directives on the 
departments, if any. 

Conclusion and Discussion

In summary, this report has comprehensively mapped out the current state of SI 
mentoring across the Faculty of Social Sciences. The report has touched upon six main 
talking points that were emergent throughout the research, in which each of these 
points help illustrate the different aspects of SI mentoring as told by staff, SI leaders, 
and students on both the undergraduate level and master’s level.

In the first talking point, the report has laid out an elaboration on why SI mentoring 
should be included in the educational structure of each department. The main 
conclusions are that SI is an effective academic learning tool that enhances students’ 
academic performance, it creates a safe space for students to improve, and nurtures a 
sense of belonging with the programme. In the second talking point, it cannot be 
emphasised enough the importance of selecting the right SI leaders to ensure that the 
ideal outcomes are reached. As the third talking point has shown, SI mentoring can 
work optimally if there is a solid communicative infrastructure in place, in the form of 
dedicated SI coordinators, teachers collaborating, and effective methods of informing 
students about SI.

The fourth talking point acknowledges that the current state of SI mentoring is varied 
in terms of success. In particular there is a varying degree of SI implementation within 
the departments and different levels, variations in student attendance, and successful 
recruitment of SI leaders. As the fifth talking point, challenges for SI mentoring 
included practical and logistical matters, communicating the value of SI (to both 
students and departmental staff), and motivating students to attend SI meetings. The 
last point of the report addresses how SI can be improved as envisioned by those that 
were interviewed. The main desired improvements generally consist of creating a 
better organisational and communicative structure for SI across all the departments 
and increased resources (e.g. labor, time, money) be made available for SI leaders and 
SI coordinators to ensure a more recognised and continuous form of SI.

On the basis of this report, we have come upon a few reflections. At the beginning, we 
didn’t anticipate the SI core to be the most important thing in establishing a 
mentoring programme. But throughout the project we have found that the SI core is 
actually essential. The SI core ensures a much needed continuity, for example when 
students switch subjects, or come to the university from high school/gymnasium where 
they may already have had SI. Therefore, the SI core can also act as a constant that can 
be spread in terms of awareness to ensure quality, which will in turn keep attendance in 
meetings up and encourage students to become SI leaders as it also adds a point of 
value in SI leaders’ CV.

Looking forward, we hope that SI mentoring will continue to give students with 
different backgrounds an equal opportunity to get through their studies. At its essence, 
SI mentoring should embody a safe environment where no question is too stupid. It is 
a forum to find help with difficult course matters but also an opportunity to dive 
deeper into course-related talking points. Meetings moreover lessen anxieties on 
course assignments in terms of structure and expectations. With the help of SI 
complemented by other social and academic activities, a sense of belonging within 
each department’s programme can be achieved and students can flourish.
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SI – Where it All Began

As a teacher I always was inspired by pedagogical development and through my 
career I participated in numerous pedagogical workshops. In the late 1990s I 
participated in the international conference on SI in Lund. It was during this 
conference that I got a deeper understanding about the Supplemental 
Instruction model, so called SI. The SI is based on an idea of older students 
mentoring younger students, helping them to improve study results, in courses 
on bachelor and on advanced levels. The older students are trained in a specific 
SI-methodology which they practice when they facilitate SI-meetings. It is 
proven that SI-leaders who already passed courses have a valuable experience of 
which parts of the course are difficult, areas where students usually stumble, or 
not obtaining grades necessary to pass. With a variety of methods SI leaders 
encourage younger students to study more effectively, for example they create 
smaller group where they facilitate the knowledge acquisition of important 
concepts, elaborating on theoretical perspectives and through academic 
reasoning teacher younger students how choose relevant arguments to support 
their answers. The SI-leaders are also able to discuss all kind of issues related to 
the course. 

On every SI-meeting there are numerous questions raised by younger students. 
SI-leaders need to organise the structure of the meeting, create necessary 
priority in addressing the topics as well as facilitating the content of the meeting 
in the collaborative manner. It is not the task of SI-leaders to teach nor to give 
the right answers. Their task is instead to navigate younger students to argue 
over examination questions with an understanding of concepts and theories 
which are relevant to the given questions. The important task for SI-leaders is to 
make younger students aware that they already have some partial understanding 
and, by listening to each other and verbalising the parts of knowledge each 
student knows, together, in a collaborative way, they enhance their knowledge to 
the next level, also for every participant individually. 

The content of SI-meetings vary, depending on younger students’ questions. 
Together with SI-leaders they decide the priorities in the question list, since not 
all questions are able to be managed within the time limit. The content of SI 
meetings vary, depending on issues younger students need to solve. The 
SI-leaders are also sharing their own study techniques on how to study more 
efficiently. The SI-meetings are conducted in the form of workshops and last 1-2 
hours. The frequency of the SI meetings depends on the demand from the 
younger students. 
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“ The important task for 
SI-leaders is to make younger 
students aware that they 
already have some partial 
understanding and by listening 
to each other, and verbalising 
loudly the part of knowledge 
each student knows, together, 
in a collaborative way they 
enhance the knowledge into 
the next level, also for every 
participant individually. 

In this chapter we look at some reflections made by 
Pavla Kruzela, teacher at the Department of Service 
Management and Service Studies, who introduced SI 
mentoring to her department in 2007 and to the 
Faculty of Social Sciences in 2010. 



The SI methodology was developed at University of Kansas City, USA, and is currently 
applied at numerous universities in Canada, the UK, Germany, Scandinavia, South 
Africa, and Hong Kong. At the department of Service Management, the SI model was 
introduced at the bachelor’s level in 2007. Since 2010, the Faculty of Social Sciences 
offers first-hand SI training for master’s level students, but also bachelor students, at 
all their departments. The training is conducted in English. 

My primary role is to organise and deliver the two days SI-training on faculty level, as 
well as keeping contact with the participants in the following months as they begin 
their work back at their departments. Usually after one to two months of practicing 
SI, I meet with SI leaders again in shorter workshops with a focus on specific areas 
which SI-leaders demand. I also conducted in-person meetings and meetings on Skype 
for those SI-leaders interested in deepening their leadership skills, e.g. coaching, 
facilitating, understanding own and other emotions. Every year before the two-day 
workshops I received help from the faculty’s administrative coordinator who was 
responsible for the enrolment of SI-leaders to the training as well as updating the list 
of contact persons at the departments. 

Attracting younger students to the SI-meetings is not always an easy task. After the 
training, the SI leaders need to market themselves to the younger students. In most 
cases they get helping hands from study counsellors and teachers responsible for 
courses where SI help is needed. At many departments the SI-meetings are included in 
the course time schedule. It helps when teachers on the course recommend students 
to attend the SI-meeting. The attendance, however, depends also on SI-leaders 
creativity and skilfulness in the meetings.

What can be improved in the future?
I have conducted the SI-training at our faculty since 2010. It is time to revise the 
structure and delivery of training for the future. One of the possibilities would be to 
let our SI-leaders join the SI- training offered by the SI-PASS centre at LTH. 

Training of SI-leaders: The faculty of social sciences should guard its specific needs, for 
example deliver some additional training hours with focus on critical thinking, 
academic writing and leadership development. 

More explicit recognition of SI: It would benefit the promotion of SI to acknowledge 
SI leaders more often for their actions, both on the faculty and the department level. 
On faculty level, organising a yearly recognition ceremony for SI-leaders with special 
acknowledgement for outstanding SI-leaders. Giving SI leaders opportunity to strive 
for smaller but important benefits, such as small prices, scholarships for international 
SI conferences where they present papers on SI. Encouraging SI-leaders to continue 

developing their SI-practice from the inspiration of international conferences, 
SI-network on social media.

The SI-leaders should be encouraged to utilise the digital innovations, for example 
tools, such as Zoom, Skype, etc. at meetings. 

Incentives for support staff: There should be incentives for study counsellors to be 
more active and supportive of SI. To learn from each other, to get inspiration from the 
different ways other departments support SI. To learn new skills at the workshops and 
regular meetings offered for SI-method supervisors by LTH SI PASS centre. The dates 
are announced on www.si-pass.lu.se.

Some final comments
The staff at SI-PASS centre at LTH has experienced administrators and SI-trainers. 
They keep contact with SI centres at other universities. They announce for 
international conferences and workshops. Every year, they also grant a scholarship for 
one SI leader at Lund University. In the selection process every faculty is invited to 
nominate the candidate. 

The practice of SI at the Faculty of Social Sciences has developed through the last ten 
years, organically. By that I mean, that every department was invited to enrol students 
for SI training and start to practice SI at the department. There was a 
recommendation from the faculty board, to infuse SI mentoring into course systems. 
The attendance of the yearly SI-training is on average 25-30 students. Most of the 
students during the past years came from the departments of Human Ecology, 
Psychology, Service Management, Sociology, and School of Social Work. The number 
of departments where SI is being practiced is increasing, with a strong base for 
development in the future.
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